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Abstract: This article examines the effects digital media on literary engagement,
concentration, and critical thinking in the smartphone era. Deep reading, which involves
careful analysis, reflection, and emotional engagement with a text, has traditionally
played an essential role in literature studies and intellectual development. However, the
rapid growth of smartphone use has transformed reading habits by encouraging
multitasking, constant scrolling, and short-form content consumption. As a result, many
readers increasingly engage in superficial or fragmented reading rather than sustained
and analytical interpretation of literary texts. This study explores how smartphone
culture affects attention span, comprehension, memory, and empathy, particularly among
students and young adults. It also discusses the implications of these changes for
literature education and academic learning. While smartphones provide greater access to
information and digital texts, the article argues that excessive dependence on digital
media may weaken reading practices and reduce meaningful interaction with literature.
The study concludes by emphasizing the importance of preserving skills through
educational strategies that promote focused and reflective reading habits in the digital

age.
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Introduction

In the twenty-first century, smartphones and digital technologies
have significantly transformed reading practices and patterns of attention:
“Whether I'm online or not, my mind now expects to take in information
the way the Net distributes it: in a swiftly moving stream of particles”.
The widespread use of social media platforms, instant messaging
applications, and short-form content has encouraged rapid information
consumption and continuous multitasking: “Calm, focused, undistracted,
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the linear mind is being pushed aside”?2. As a result, scholars increasingly
express concern about the decline of “deep reading” (Wolf & Barzillai,
2009), a characterized by sustained concentration, reflection, and
emotional engagement with a text. “Deep reading processes include
inference, critical analysis, and insight”3. It involves complex cognitive
operations such as inferential reasoning and logical assumptions, all of
which are essential for literary comprehension and intellectual
development.

Recent studies suggest that digital environments, especially
smartphone-based reading, often promote skimming, fragmented
attention, and superficial engagement with texts rather than reflective
interpretation. “I used to find it easy to immerse myself in a book or a
lengthy article, now my concentration starts to drift after a page or two”4.
Nicholas Carr (2010) argues that constant interaction with the internet and
digital devices reshapes cognitive habits by weakening sustained
concentration and encouraging distraction-oriented reading behaviors.
Similarly, research on digital reading comprehension indicates that
reading on smartphones may negatively affect understanding and
retention compared to reading printed texts. Clinton-Lisell and Litzinger
(2025) found that comprehension outcomes were generally stronger when
reading from paper than from digital devices, particularly smartphones,
where scrolling and multitasking reduced comprehension performance.

The decline of deep reading has important implications for literature
education and academic learning. Literary reading traditionally requires
careful interpretation, emotional engagement, and analytical thinking,
skills that are developed through focused and uninterrupted reading
experiences. However, smartphone culture increasingly prioritizes speed,
immediacy, and constant stimulation, making sustained attention more
difficult for many readers, especially students and young adults. Research
further demonstrates a negative relationship between excessive
smartphone use and academic performance and concentration levels
(Amez & Baert, 2020).

Despite these concerns, digital technologies also provide wider access
to information, online libraries, and electronic literature, creating new

2 [dem p. 10.

3 Maryanne Wolf & Maya Barzillai, “The importance of deep reading”, Educational
Leadership, 66(6), 2009, p. 32.

4 Nicholas Carr, The shallows: What the Internet is doing to our brains, W. W. Norton &
Company, 2010, p. 5.
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opportunities for reading and learning. Therefore, the issue is not simply
whether smartphones are harmful, but how digital culture is reshaping
reading habits and literary engagement. This article examines the decline
of deep reading in the smartphone era and analyzes its effects on literary
comprehension, attention span, and critical thinking. It further explores
the implications of these changes for literature education and argues that
preserving reading practices remains essential in an increasingly digital
world.

Taking the reference, the reader to whom the text is addressed
also takes over the world of the text. That is why the text is
somewhat out of the world, because it is absorbed by the world of
reception, which takes the place of the real reference. There is no
longer a circumstantial reality, but an intertextual, interconnected
reality, because the text reader written, in the suspension of the
reference, is free to enter in relation to other texts that take the place
of the real world. Thus was born a quasi-world of texts, that is,
literature.>

Theoretical Framework

Methodology

This study employs a qualitative and descriptive research
methodology to examine the decline of deep reading in the smartphone
era and its impact on literary engagement and reading habits. The
research is based primarily on secondary data collected from scholarly
books, peer-reviewed journal articles, and recent academic studies related
to digital media, smartphone use, and literary comprehension.

The study adopts a literature review approach in order to analyze
existing academic discussions concerning the relationship between
smartphone culture and reading behavior. Sources published after 2000
were prioritized to ensure the relevance and contemporary nature of the
research. Particular attention was given to studies focusing on digital
distraction, screen reading, attention span, cognitive reading processes,
and literature education. Key theoretical contributions from Maryanne
Wolf and Nicholas Carr were used to establish the conceptual framework
of deep reading and digital cognition. Wolf and Barzillai (2009) describe

5 Cristina Mirela Nicolaescu, “The Invisible World of Literature and Its
Interpretation”, Cogito, Multidisciplinary Research Journal, Vol. XV, no. 1/2023, Bucharest,
Pro Universitaria Publishing House, p. 186.



4 EUROMENTOR JOURNAL 35

deep reading as a process that “requires the ability to infer, deduce,
analyze, and empathize”¢, emphasizing its importance for critical literary
interpretation and intellectual growth.

The research also incorporates comparative textual analysis by
examining differences between deep reading practices associated with
printed literary texts and fragmented reading behaviors commonly linked
to smartphone use and digital platforms. Carr (2010) argues that digital
technologies encourage “a style of reading that puts efficiency and
immediacy above all else””, often reducing readers’ capacity for sustained
concentration. Similarly, Maryanne Wolf (2018) warns that excessive
screen-based reading may weaken the “cognitive patience” necessary for
reflective literary engagement8.

In addition, the study adopts an interdisciplinary perspective by
combining insights from literary studies, educational research, media
studies, and cognitive psychology. This interdisciplinary approach allows
for a broader understanding of how technological developments affect
both reading culture and literary interpretation in contemporary society.
Research by Amez and Baert (2020) further supports this perspective by
identifying a significant negative relationship between excessive
smartphone use and academic performance among students.

The collected data were analyzed thematically. Recurring themes
such as reduced attention span, multitasking, skimming culture, digital
distraction, and declining literary engagement were identified and
interpreted in relation to deep reading theory. The study also considers
counterarguments regarding the educational benefits and accessibility
offered by smartphones and digital technologies. For example, digital
devices provide instant access to online libraries, literary archives, and
educational resources, potentially increasing reading opportunities for
broader audiences. Although this research relies on secondary sources
rather than empirical fieldwork or surveys, the methodology provides a
comprehensive academic framework for understanding the cultural and
educational implications of declining deep reading practices in the
smartphone era.

¢ Nicholas Carr, The shallows: What the Internet is doing to our brains, W. W. Norton &
Company, 2010, p. 32.

7 {dem, p- 13.

8 Maryanne Wolf, Reader, come home: The reading brain in a digital world,
HarperCollins, 2018, p. 73.



36 VOLUME XVII, NO.2/ JUNE 2026 5

Findings and Data Analysis

The study of literary text practices, as a consistent interweaving of all
the possible perspectives, arouses interest with a process of changing the
meaning in the progression of evaluation applied to the same text.’

The thematic analysis of the selected literature reveals several
consistent patterns regarding the decline of deep reading in the
smartphone era. Across cognitive, educational, and media studies
research, four dominant themes emerge: fragmentation of attention,
preference for skimming, reduced literary comprehension, and weakened
emotional engagement with texts. The analysis of selected scholarly
literature indicates a consistent shift in reading practices in the
smartphone era, characterized by a decline in deep reading and an
increase in fragmented, surface-level engagement with texts. Across
cognitive, educational, and media studies research, four major patterns
emerge: reduced attention span, increased skimming behavior, lower
literary comprehension, and weakened emotional engagement with texts.

First, the literature strongly suggests that smartphone use contributes
to fragmented attention. Continuous exposure to notifications, social
media feeds, and multitasking environments disrupts sustained
concentration, making long-form reading more difficult. Nicholas Carr
(2010) emphasizes that digital environments encourage rapid shifts in
attention, limiting the cognitive stability required for deep reading.

Second, studies show a clear rise in skimming and selective reading
strategies. Instead of reading texts linearly and reflectively, readers often
scan for keywords or summaries, particularly on smartphones with small
screens and scroll-based interfaces. This behavior reduces engagement
with narrative complexity and thematic depth in literary texts.

Third, the findings indicate a decline in literary comprehension and
retention. Research reviewed in this study suggests that digital reading
environments are associated with weaker understanding compared to
print-based reading, especially when reading longer and more complex
texts. Literary works such as 1984 require sustained analytical attention,
which is often disrupted in smartphone-based reading contexts.

Fourth, the analysis highlights reduced emotional engagement and
empathy during fragmented reading. Maryanne Wolf (2018) argues that

? Cristina Mirela Nicolaescu, Technologies of Perspective on Contemporary Literary
Texts, UK, Cambridge Scholars Publishing, 2022, p. 23.
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deep reading enables readers to develop empathy by fully immersing
themselves in narrative worlds. However, frequent interruptions and
short-form reading habits limit this immersive experience.

Overall, the results confirm a general trend: while smartphones
increase access to texts and reading materials, they simultaneously
encourage reading behaviors that are less compatible with deep,
analytical, and reflective engagement with literature. “Deep reading is
always about connection: connecting what we know to what we read,
what we feel, and what we think.”10

Fragmentation of Attention and Cognitive Load

A key finding across studies is that smartphone use contributes to
fragmented attention, where reading is frequently interrupted by
notifications, multitasking, and rapid switching between apps. Nicholas
Carr (2010) argues that digital environments “encourage rapid shifts of
attention rather than sustained focus,” which limits the reader’s ability to
maintain long-form concentration. This aligns with cognitive research
suggesting that multitasking increases cognitive load and reduces the
depth of information processing.

Similarly, Maryanne Wolf (2018) emphasizes that deep reading
requires “time, attention, and cognitive patience,” all of which are
undermined by constant digital stimulation. The analysis indicates that
students who frequently engage with smartphones tend to read in shorter
intervals, making sustained literary engagement more difficult.
“Everything we will consider in this book rests on understanding the
critically important allocation of time to deep-reading processes.”11

As critical reception has been diverse in comprehension and
evaluation it becomes obvious that the multifaceted literary work
from the end of the nineteenth century is profound in both its
composition and thematic structure.1?

10 Maryanne Wolf, Reader, come home: The reading brain in a digital world,
HarperCollins 2018, p. 163.

1 Idem, pp. 37-38.

12 Cristina Mirela Nicolaescu, “The Aesthetics of Immortality in The Novel The
Picture of Dorian Gray by Oscar Wilde”, Cogito Multidisciplinary Research Journal, vol. XIIL,
no. 3/2021, Bucharest, Pro Universitaria Publishing House, p. 202.
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Rise of Skimming and Surface-Level Reading

Another significant pattern identified in the literature is the shift from
deep reading to skimming-based reading behaviors. Digital platforms
encourage users to scan information quickly rather than engage in
detailed interpretation. Carr (2010) describes this as a “habituation to
immediacy,” where readers prioritize speed over comprehension.
Empirical studies reviewed in the literature indicate that students often
read digital texts in a non-linear manner, focusing on keywords,
summaries, or highlighted sections rather than full texts. This behavior is
especially prevalent in smartphone reading environments, where small
screens and scrolling interfaces discourage sustained engagement with
longer literary passages.

As a result, readers may struggle to maintain concentration and
develop a coherent understanding of complex narratives or arguments.
Several researchers argue that this fragmented style of reading weakens
critical thinking and analytical interpretation, both of which are essential
components of literary engagement. Unlike traditional print reading,
which often promotes reflection and immersion, digital reading
environments frequently expose users to interruptions such as
notifications, hyperlinks, and multitasking opportunities.

These distractions reduce the amount of time readers spend
processing textual details and interpreting deeper meanings. Furthermore,
the dominance of fast-paced online content has contributed to shorter
attention spans, particularly among younger readers who are accustomed
to rapid information consumption. Consequently, educators and scholars
have expressed concern that the increasing reliance on digital media may
gradually diminish students’ ability to practice sustained, attentive, and
interpretive reading skills necessary for academic success and literary
appreciation.

Decline in Literary Comprehension and Retention

The analysis also reveals that reading on smartphones is often
associated with lower comprehension and retention compared to print-
based reading. Amez and Baert (2020) report that excessive smartphone
use is negatively correlated with academic performance, suggesting
reduced cognitive effectiveness in learning contexts. In literary studies
specifically, comprehension is weakened when readers engage in
fragmented reading patterns. Deep reading of complex texts such as 1984
requires sustained attention to narrative structure, symbolism, and
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thematic development. However, digital reading habits tend to reduce the
reader’s ability to track these complex literary elements.

In addition, smartphone-based reading often encourages
multitasking, which further disrupts cognitive processing and memory
retention. Readers may switch between applications, respond to
notifications, or engage with social media while reading, leading to
divided attention and superficial understanding of the text. Scholars have
argued that this constant interruption limits the brain’s ability to transfer
information from short-term to long-term memory. Consequently,
students may remember isolated facts or scenes but fail to fully grasp
broader themes, character development, or ideological messages within
literary works. Research also suggests that print reading supports stronger
spatial and visual memory, allowing readers to better recall the structure
and progression of a text. By contrast, scrolling through digital pages can
reduce a reader’s sense of textual organization, making it more difficult to
retain detailed information. These findings indicate that although
smartphones increase accessibility to literary materials, they may
simultaneously weaken the depth of comprehension and long-term
retention required for meaningful literary analysis.

Reduced Emotional Engagement and Empathy

A further finding is that deep reading contributes to empathy and
emotional understanding, particularly in literary fiction. Wolf (2018)
argues that deep reading enables readers to “inhabit the minds of others,”
fostering emotional and cognitive empathy. However, the analysis
suggests that smartphone-based reading environments may weaken this
effect due to reduced immersion. Literary engagement with texts requires
sustained reflection on characters’” motivations and symbolic meaning.
When reading is fragmented, this interpretive depth is often lost, reducing
the emotional and analytical impact of the text.

Moreover, digital reading environments frequently encourage rapid
consumption rather than emotional engagement, limiting readers’
opportunities to connect deeply with literary characters and situations. In
works of literary fiction, empathy develops gradually through careful
attention to dialogue, narrative perspective, and emotional nuance.
However, smartphone reading often interrupts this process through
distractions, shortened reading sessions, and constant shifts in attention.

As a result, readers may focus primarily on plot progression instead
of exploring the psychological and emotional dimensions of the text.
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Scholars in literary and cognitive studies suggest that this reduction in
immersive reading can weaken readers’ capacity for perspective-taking
and emotional reflection. In educational contexts, this may affect students’
ability to critically interpret themes related to identity, morality, and
human relationships. Therefore, while smartphones provide convenient
access to literature, the literature reviewed indicates that they may also
reduce the empathetic and reflective experiences traditionally associated
with deep literary reading.

Overall, the findings suggest that smartphone use contributes to
fragmented and interrupted reading patterns, while digital environments
encourage skimming rather than deep interpretation. As a result, readers
are less likely to engage in sustained cognitive processing required for
understanding complex narrative structures, thematic development, and
symbolic meaning in literary texts. The constant exposure to notifications,
hyperlinks, and multitasking opportunities further disrupts concentration,
making it difficult for readers to maintain continuity of thought while
engaging with longer passages. This shift in reading behavior not only
affects comprehension but also reduces the depth of analytical
engagement with texts, as readers tend to focus on isolated details rather
than constructing a holistic understanding of the work. Consequently, the
overall quality of literary interpretation may decline, particularly among
students who rely heavily on smartphones as their primary reading
device.

Comprehension and retention of literary texts are generally reduced
in screen-based reading. Emotional engagement and empathy may decline
due to reduced reading immersion. At the same time, the literature
acknowledges that smartphones also increase access to reading materials
and educational resources. However, the dominant trend across studies
indicates a measurable shift away from sustained deep reading practices,
particularly among younger readers and students in digital environments.
These findings demonstrate that smartphone reading has both advantages
and limitations within contemporary literary culture. While digital devices
provide convenience, portability, and immediate access to a wide range of
texts, they also appear to encourage reading behaviors that prioritize
speed and efficiency over concentration and reflection. The reviewed
literature consistently suggests that screen-based reading environments
can negatively affect comprehension, retention, and emotional
engagement with literary works. In particular, the decline of sustained
attention may limit readers’ ability to interpret symbolism, analyze
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themes, and develop empathy through literary experiences. As digital
technology continues to shape reading practices, scholars increasingly
emphasize the importance of balancing technological accessibility with
strategies that support deep and reflective reading. Therefore, the
challenge for educators and readers is not simply to reject digital reading,
but to develop reading habits that preserve critical thinking, immersion,
and meaningful literary interpretation within digital environments.

Discussion

The findings of this study indicate that the smartphone era has
contributed to a noticeable shift in reading behavior, particularly a move
away from sustained, analytical engagement with texts toward
fragmented and surface-level reading. This section interprets these
findings in relation to existing theoretical frameworks on deep reading
and considers their broader implications for literature, education, and
cognitive development. The discussion demonstrates that digital reading
environments significantly influence the way readers process literary
texts. Consistent with the arguments of Carr (2010) and Wolf (2018), the
findings suggest that smartphone use encourages rapid information
consumption, multitasking, and shortened attention spans, all of which
weaken the conditions necessary for deep reading.

Readers increasingly interact with texts through scanning, scrolling,
and selective attention rather than through sustained reflection and
interpretation. This shift has important implications for literary
comprehension because deep reading requires concentration, patience,
and the ability to connect narrative details, themes, and symbolic
meanings across a text. When these processes are interrupted, readers may
struggle to fully engage with the intellectual and emotional complexity of
literary works. Furthermore, the findings imply that changes in reading
behavior are not only technological but also cultural, reflecting broader
transformations in how individuals access, evaluate, and respond to
information in digital societies.

A central issue emerging from the analysis is the tension between
attention economy and deep reading practices. As digital platforms are
designed to capture and retain user attention through constant
notifications, hyperlinks, and short-form content, readers are increasingly
conditioned to process information quickly rather than reflectively.
Nicholas Carr (2010) argues that this environment “encourages a kind of
reading that sacrifices depth for speed,” suggesting that cognitive habits
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are being reshaped by technological design rather than deliberate learning
strategies. This supports the interpretation that declining deep reading is
not merely an individual issue, but a structural outcome of digital media
ecosystems.

From a cognitive perspective, the work of Maryanne Wolf provides
further insight into these changes. Wolf (2018) emphasizes that deep
reading relies on what she describes as “cognitive patience,” a slow and
effortful process that allows readers to infer meaning, analyze complex
ideas, and develop empathy. The findings of this study align with her
argument that frequent digital interruptions may weaken these processes
over time, particularly among younger readers who have grown up in
highly connected environments.

In the context of literature education, these changes raise significant
concerns. Literary texts such as 1984 require sustained engagement to fully
understand themes such as surveillance, language manipulation, and
political control. When students engage primarily in skimming or
fragmented reading, their ability to interpret symbolism and develop
critical interpretations may be reduced. This suggests that the decline of
deep reading has direct implications for how literature is taught and
understood in academic settings.

However, it is also important to recognize that digital reading
environments are not entirely negative. Smartphones and digital
platforms have expanded access to literary works, academic materials, and
global reading communities. Students can now access texts instantly,
annotate digitally, and participate in online discussions about literature.
These affordances suggest that digital reading can support learning when
used intentionally. The challenge, therefore, is not the presence of
smartphones themselves, but the lack of structured strategies to promote
deep reading within digital contexts.

Another important consideration is the role of educational
institutions in responding to these changes. If deep reading is essential for
critical thinking, empathy, and interpretive skill development, then
literature education must adapt to reinforce these abilities. “The act of
taking on the perspective and feelings of others is one of the most
profound contributions of deep reading” 3 . This may include
incorporating guided close reading practices, reducing reliance on

13 Maryanne Wolf, Reader, come home: The reading brain in a digital world,
HarperCollins, 2018, p. 42.
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fragmented digital tasks, and encouraging longer, uninterrupted
engagement with texts. Furthermore, educators may need to reconsider
how digital technologies are integrated into classroom environments.
While smartphones and online platforms can support access to
information and collaborative learning, excessive dependence on short-
form digital activities may unintentionally reinforce superficial reading
habits.

Therefore, balanced instructional approaches are necessary to ensure
that technology enhances rather than weakens literary understanding.
Teachers can encourage students to engage more thoughtfully with
literature through discussion-based learning, reflective writing exercises,
and analytical interpretation of themes, symbolism, and character
development. Creating opportunities for sustained interaction with
complex literary texts may help students strengthen concentration,
interpretive depth, and emotional engagement. In this way, educational
institutions play a crucial role in preserving the cognitive and empathetic
benefits traditionally associated with deep reading in an increasingly
digital academic culture.

Overall, the discussion suggests that the decline of deep reading in
the smartphone era reflects a broader cultural shift in how attention is
distributed and how knowledge is processed. While digital technologies
offer valuable educational opportunities, they also introduce cognitive
challenges that may weaken traditional literary engagement. Balancing
these two dimensions is essential for preserving the interpretive depth
that literature education aims to cultivate.

Ultimately, the findings emphasize the need for a more conscious and
balanced approach to reading in contemporary digital culture. As
smartphones continue to shape everyday communication and learning
practices, educators, students, and readers must recognize both the
opportunities and limitations associated with screen-based reading.
Preserving deep reading skills is particularly important because these
skills support critical analysis, empathy, imagination, and sustained
intellectual reflection. Without deliberate efforts to maintain such
practices, there is a risk that literary study may become increasingly
superficial and fragmented. Therefore, fostering environments that
encourage focused and immersive reading will remain essential for
sustaining meaningful literary comprehension and the broader
educational value of literature in the digital age.
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Consequently, the critique involves not only the careful
inventory of the components of the work or the formal analysis of
the text (objective theory), but also the complex trajectory through
which different approaches cooperate to reveal the essence of the
work. The reflexive ability on concerted analysis from several
perspectives ensures objectivity and multiplies the chances of fully
understanding the text in a pluralistic approach in the ongoing
critical endeavour, involving a certain degree of technicality. Free
reflection adds value to any critical study since it interprets what
the techniques have extracted from the structures of the work with
the purpose of achieving a wider universality.14

Concluding Thoughts

This study examined the decline of deep reading in the smartphone
era and its implications for literary comprehension, attention, and
education. The findings suggest that the increasing dominance of
smartphone-based reading environments has contributed to a measurable
shift away from sustained, reflective reading toward fragmented and
superficial engagement with texts. The analysis indicates that deep
reading—an essential component of literary interpretation and critical
thinking—is being weakened by digital habits such as multitasking,
scrolling, and constant exposure to notifications. As a result, readers,
particularly students and young adults, may experience reduced
concentration, lower comprehension of complex literary works, and
diminished emotional engagement with narratives. However, the study
also recognizes that smartphones and digital technologies offer significant
benefits, including increased access to literary texts, educational resources,
and global reading platforms. Therefore, the issue is not the presence of
digital technology itself, but the reading behaviors it encourages.

Future research and educational practice should therefore focus on
developing strategies that encourage balanced and mindful digital reading
habits. Educational institutions may play an important role in promoting
deep reading practices by integrating sustained reading activities, critical
literary analysis, and distraction-free learning environments into curricula.
Additionally, readers should be encouraged to cultivate awareness of their

14 Cristina Mirela Nicolaescu, “Conundrums of Interpretation: Practices for
Fictional Literature”, Cogito, Multidisciplinary Research Journal, Bucharest, Pro
Universitaria Publishing House, Vol. XVII, no. 3/2025, p. 227.
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digital reading behaviors and adopt practices that support concentration
and reflection, such as limiting multitasking and dedicating uninterrupted
time to literary reading. In conclusion, although smartphones have
transformed access to information and literature, the preservation of deep
reading remains essential for intellectual development, literary
appreciation, and meaningful engagement with complex texts in the
digital age: “Students who read texts in print scored significantly better on
the reading comprehension test than students who read the texts
digitally.”15

Such research would contribute to a deeper understanding of how
digital technologies continue to reshape reading habits and literary
engagement in contemporary society. In particular, empirical
investigations could provide clearer evidence regarding the long-term
cognitive and educational effects of smartphone-based reading on
students” analytical abilities, memory retention, and emotional
interpretation of literary texts. Cross-cultural studies may also reveal how
social, educational, and technological differences influence reading
practices across diverse contexts. Moreover, experimental research
comparing print and digital reading experiences could help educators
develop more effective teaching methods that combine the accessibility of
digital technology with the reflective qualities of traditional reading.
Ultimately, maintaining deep reading practices in the digital age is
essential not only for academic achievement but also for fostering critical
thinking, empathy, and meaningful intellectual engagement with
literature.

In conclusion, preserving deep reading in the smartphone era
requires deliberate educational strategies. Literature instruction should
emphasize sustained reading practices, critical analysis, and engagement
with complex texts. By integrating guided reading approaches and
minimizing fragmented digital distractions in academic settings,
educators can help maintain the cognitive and interpretive skills necessary
for meaningful literary study. Future research could further explore this
topic through empirical studies involving student reading behavior, cross-
cultural comparisons, and experimental designs measuring
comprehension differences between digital and print reading
environments.

15 Anne Mangen, et al. ,Reading linear texts on paper versus computer screen:
Effects on reading comprehension, International Journal of Educational Research, 2013, p. 66.
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