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SOME COLLABORATIVE PRACTICES TO DEVELOP
TEACHING
JUKKA KANGASLAHTI
kangaslahti@dnainternet.net
Abstract: ‘Learning from best educational practices’ is a phrase often heard
when attending committee sessions at European Parliament. How to walk the talk
is more seldom on the agenda. Fortunately valuable doors for schools, teachers and
principals have been opened for exchanges and many other cross-cultural peer
learning activities under the umbrella of EU funding. Networking internationally
with colleagues is one of the most important forms of in-service training in todays
interconnected world. For individual educators this vital method of learning is
crucial, which again is beneficial in their teaching and contributes pupils’
learning. People with international experience are experts, valuable resource
persons in their schools. In this article it is critiqued that seldom their expertise is
put to good use when trying to improve the education system locally or
nationally. One of the most acute handicaps to overcome in trying to modernize
education sector are the bureaucratic models in which they have been cast.
Professionalism and grass root skills are too often ignored. Some reasons why this
may still be true are presented and a model for symmetric interaction in
developing education is proposed.
Keywords: Sharing best practices, peer learning, empowering experts.
“Working smarter not harder” is a thought often heard to describe
another option or approach if busy people have reached a point when it is
sensible to think that they are not able to devote more time into their
everyday professional commitments. A logical step in applying the
thought into action is to make a profound analysis on the main functions
of different jobs. What are the key tasks to be fulfilled by the experts,
which have been hired? Do we expect them to spend time undertaking
unnecessary obligations and meeting the needs of purposeless
bureaucratic demands? In the field of education these are amongst the
questions in today’s complex world, which cannot be openly debated
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without being also prepared to make changes in the political and
administrative culture.
Teaching is human interaction. It is communication, verbal and
nonverbal. “Teachers teach, pupils study and hopefully they also learn”
(Uusikylä 2013, 424). “A teacher should be held accountable only for the job she
was hired to do” (Everson et. all 2013, 367). These statements by experienced
researchers seem to be so obvious that one may wonder why do they want
to write about it. One possible reason is that they find it important during
the fast-changing world of today to remind people of the actual purpose of
teacher’s profession, which seems to be pushed aside and oftentimes even
forgotten. According to many parents efforts to understand the pupil and
being sensitive to her needs are amongst the most important aspects of
teacher’s obligations. It is obvious that parents feel that quality teachers
care for their children and are building one-to-one relationships with each
and every child trying to understand them as individual human beings.
The research by Oplatka et. al (2012, 44) indicates that even “high student
achievement is insufficient compared to teacher attention to pupils in influencing
the reputation of a school”.Naturally parents want their children to get
customized teaching rather than being part of a standardized mass
treatment policy.However, the politicians and administrators who are
supposed to support the development of teaching and learning seem to
value a different approach. Theyalso tend to delegate more and more of
their own responsibilities for schools and teachers to fulfil. In reality the
consequence often is that the time of teachers spent in tasks other than
teaching has been reaching to alarming proportions. There are much
evidence of the frustration of teachers and principals at their exclusion
from important developmentissues of which they have experience on
everyday basis (see e.g. Kangaslahti 2012). This is a topic, which is often
poignantly expressed by the following rhetorical question: “What about
our empowerment?”
The international PISA program is a good example of a tool, which
aims at assessing and analysing student performances in different
countries and cultures. It may bring forward important educational
themes, which can either bring about quality learning or lead to special
needs to improve teaching and learning processes. In other words, as
stated by Hargreaves (2013) the results of PISA program may serve as a
good benchmarking tool, which could be used both as a basis for
developing nation’s entire education system and as a mean to set priorities
for different teacher training programs. As he is saying, PISA
8
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benchmarking is actually meant for learning, which means that it should
be translated into practical actions through a national or local policy.
There is a danger though that statistical data is taken too seriously. This is
to say that policy makers may link the accountability of teachers to
student performance and that teachers are hired to create good test scores
without paying attention to the fact that excellent teaching always extends
beyond any test scores (Everson et. all 2013). It is crucial that policymakers everywhere understand that the quantity and quality of education
will play a key role in maintaining European and national competitiveness
and, most of all, in building a meaningful future for young generations.
Investing well enough in children and youth means that teachers who
are skilful and have the motivation to keep up with the times teach them.
However, it is understandable that teachers themselves are experiencing a
constant need to update their knowledge and teaching methods in order
to promote more quality learning by their students. Those are demands,
which reflect teachers’ responsibilities to support students to be well
prepared for the ever-growing challenges of an insecure future of our
world and to facilitate the entry of all young people to labour market.
(Gatt et. al 2009.) All this underlines the fact that after receiving their
license to teach without proper in-service training and life-long learning
during the entire career span there is no way that teachers would be able
to serve their students in the best possible way.
To share the best practices of education with peers from another
country is an interesting and good way to learn not only for teachers but
for administrators and politicians as well. Taking a closer look at the
results and reports of PISA program may help people to understand better
some of the differences in the education systems in respective countries.
Doing that could be a good orientation once joining an exchange program,
international network or any other activity, which is promoting crosscultural communication amongst teachers. Most of so-called Peer Learning
Activities (PLA) has been basically founded on the premise to learn from
colleagues who are working in different cultures and under different
education systems. The main aim in connecting schoolteachers for
networks is to create them concrete chances to share their expertise with
one another. This means that by the act of sharing all involved are able to
develop in their teaching profession. This is development work in practice,
which will benefit those pupils whom the teachers in question are
teaching. (Gatt et. all 2009, Hardy et. all 2012.) PLAs are also regarded as
important elements of EU’s Open Method Coordination attempts, which
EUROMENTOR JOURNAL
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have been carried out during this millennium because education and
training are amongst the priorities in trying to implement the Lisbon
strategy. Sadly during the current financial crisis the budgets of many
nations seem not to have evidence of political will in channelling enough
funds for up-dating their education systems. (Pepin 2011.) It is evident
that supporting the development of individual teachers cannot make a
large-scale systemic change anywhere.
Even in some EU countries it seems to be hard for politicians to realize
that in the long run a well-planned development of education system and
allocating more resources in schooling will boost the economy and
standard of living of citizens. This is amongst the lessons one may easily
learn once having had an opportunity to work with educators and
administrators in various countries. One often finds out that within years
complex multilayer administration systems may have been created. This
seems to be especially true in the fields of education. Power of the system
is often in the hands of the high-ranking officials. It followsthat in schools
the teachers have no chance to have an influence on the content of
educational rules and regulations, not to mention on curriculum or
everyday pedagogical norms; procedures thatthey are supposed to respect
and execute in their teaching work. Sometimes authorities have unethical
motives when hiring and promoting personnel. Thus important
administrative positions may not be filled by merit and expertise.
Furthermore corruption plays it role. In some culture only strict top-down
leadership style is in existence and no one dares publically to question its
rationality. On top of this all an extensive inspectorate system is imposed
to control teaching and all other actions taken at schools.
It is good to keep in mind though thatall national education
systemsand everyday processes within them are always products ofthe
history of respectivecountries. This is an important perspective to take
once one tries to understand current educational phenomena.Furthermore
many of the customs of the past are still abide by many of those who have
power and will to resist change (Kangaslahti 2012). For different reasons
change resistance is strongly alive especially when there are personal
benefits to be protected. Unfortunately especially the culture of corruption
is still one of those obstacles, which is often killing the possibilities of
development badly needed.
It was Pikas (1983) who called for constructive symmetric interaction
whenever individuals, groups or nations are supposed to be working for
common goals. In developing education systemwidespread constructive
10
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collaboration can be reached once people share common goals and
motives. ApplyingPikas’ reasoning into education in general and teaching
in particular motives behind all actionscan be classified into the following
three levels:
1. Egoistic and ethnocentric motives (E): E-motives may inspire all
those actions, which serve individual’s, group’s or nation’s self-interest
like having an opportunity to make decent livelihood, acquiring useful
competences, copying best practices, buildingspecial opportunities fora
group or groups etc.
2. Altruistic motives (A): A-motives are at stake whenone wants to
serve the interest of all those people who share the responsibilities to work
for the common goals. Feelings of empathy and sympathy can be regarded
as A-motives as well.
3. Motives for constructive symmetric interaction (I): These are
motives which are in place when everyone is willing to put equal
contribution into a mutual cooperation with the intention to increase the
common benefit, which could be e.g. raising the quality of teaching and
learning or building equity into the education system.
According to Pikas, the realistic-idealistic situation is found once there
is a balance of the three motives (E+A+I). It is worth recognising that in
any educational culture where egoistic and ethnocentric motives have
dominance the core responsibilities to care for the actual substance and its
quality are neglected.As a consequence those in power are often focusing
the attention onmatters like legislation,norms, administrative topics
orformal changes in procedural issues. All this conveys a message, which
justifiesthe importance of existing rigid bureaucratic leadership driven
culture. To put it simply into modern educational context, in almost any
top-down organisation sending an order for operationin writing by itself
is a weak lever of enforcing development in teaching-learning practice
because the order needs to be rooted by the daily routines of the actual
work in schools. Mehta (2013, 483) suggests that we have to realize that
there is a“need to change the relationship among schools and districts and states
from a culture of distrust and compliance towards one of mutual respect, trust
and professional learning…Schools and higher levels of government can work in
concert, with the issue in those systems being less about who controls what and
more about how different parties can contribute in different ways towards share
outcomes.” Before getting this far the balance between egoistic and
altruistic motives has to be created in the minds of all involved.
EUROMENTOR JOURNAL
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Applying the previous reasoning figure 1 is drawn to map
educational culture, which would elicit steps towards democratic actions
in developing teaching and learning. As mentioned, it can be claimed that
some countries still rigidly follow the governance culture created long
time ago. This means, for instance, that most initiativesintrying out new
pedagogical ideas aremonitored by a control system, which relies on
power tools instead of tools of innovation and democracy (Christensen et.
all 2011). The road depicted towards top-down and bottom-up democratic
development culture in figure 1 is not easy but without a concrete change
in the autocratic administration rulesthere is no way that education
system and learning results will excel. With good reason it can be said that
many of current problems are creations of the bureaucratic model in
which the education sector has been cast. According to Mehta (2013, 483)
the serious lesson to learn is to understand that “we are trying to solve a
problem that requires professional skill and expertise by using bureaucratic levers
of requirements and regulations…the root problem is that the education sector as
a whole is organized around core system that functions as a bureaucracy rather
than a profession.”This very observation is also behind the logic in figure 1.
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Figure 1. Tools of governance that elicit nationwide cooperation in
developing education sector and teaching-learning processes in it
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Human beings, groups and organisations do have a motivation to be
successful in their work. This is the important energy that keeps people
going. This is also the main factor that develops our societies. Success, of
course, has different meanings to different individuals, groups,
organisations and even to different nations. Success can be seen as the
fulfilment of certain personal or collective objectives. However, for those
who are working in the field of education the aims for collective good
should always prevail.
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THE STRATEGIC MANAGEMENT OF THE GERMAN
HIGHER EDUCATION INSTITUTIONS AS A
TRANSPARENT, CYCLIC AND PARTICIPATIVE PROCESS
MYROSLAVA HLADCHENKO
hladchenkom@gmail.com
Abstract: This paper focuses on the comparative analysis of the process of the
strategic management of the German higher education institutions on the base of
the legislation and strategic documents of the universities and aimed to define the
general framework of the strategic management of the higher education
institutions as it concerns the structure and elements of this process, development
of the strategic plan on different levels and definition of the main functions of the
strategic management in German higher education institutions. The strategic
management of the German higher education institutions is regarded as
transparent, market-oriented cyclic and participative process.
Keywords. Strategic management, SWOT analysis, Balanced Scorecard,
agreements on objectives.
Introduction
The scarcity of public resources and increase in the number of the
students led to the reforming of higher education in European countries.
In comparison with other European countries such as Great Britain or the
Netherlands, Germany is a latecomer with respect to reforms of its
university system (Schimank et al., 2009).
The theoretical background for the reform which was held in 1990s
was derived from the New public management which provides the
expansion of the decentralized room for maneuver. German higher
education is regarded as a late starter in structural reforms in governance
associated with New public management (Frankenberg, 2004; Orr et al.,
2007). New public management in German higher education focuses on a
model of governance that ensures autonomy at decentralized level but
assures that central targets are achieved vis competitive business
instruments (Hartwig, 2006).
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With respect to regulation by state the universities and professors
have been given more liberties with regard to financial resources.
Regarding stakeholder guidance the influence of external stakeholders
varies widely with regard to influence and position. Turning to
managerial self-governance, during the 1990s the formal power of rectors
and deans increased in all federal states but academic self-governance
stays alive in a more informal way (de Boer et al., 2007).
The decrease of the public funding and the increase of the competition
between higher education institutions and the policy of New public
management made a strategic management crucial for the higher
education institution. The concept of a market and the recognition that
higher education can be subject to market forces (Jongbloed, 2004),
however moderated by the state, has penetrated the vocabulary of
university managers at all levels. “Competing for research funding, both from
the state and from the industry, universities can no longer simply be
administered: they have to be managed even strategically managed” (Schattock,
2000: 94).
The concept of strategic management was developed by I. Ansoff in
the mid-1970s (Ansoff et al.). Strategies can be seen basically as a
company’s core goals and specific ways of achieving these objectives,
which again should provide a guideline for allocating resources (Behm et
al., 2011).
After proving its efficiency in business strategic management and
planning have transferred to the higher education sector (Conway et al., 1994;
McNay, 1997; Thys-Clement& Wiklin, 1998; Shattock, 2000; Ball, 2001;
Pidcock, 2001; Rowley et al., 2001; Davies, 2004; Machado, 2004; Tabatoni et
al., 2004; Lillis, 2006). Strategic management is regarded as an inseparable
part of the higher education management (Bayenet et al., 2000).
“The benefits of the strategic management concerns its ability to capture the
complexity of the organization as a whole and point it in a coherent direction; to
provide a platform to articulate the distinctive mission of a HEI; to identify
competitive advantage; and to increase awareness of and alignment to the external
environment” (Lillis, 2006: 242). Universities develop strategies because of
the external pressure, increased competition and cuts in budgets, a desire
of quality and because of a need for a more coherent approach and
institutional support for dialogue with external partners (Reichert, 2006).
A model of the strategic management process comprises the following
phases: preparation/initiation – “mission statement”, strategic planning,
implementation.
EUROMENTOR JOURNAL
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The purpose of the research define the general framework of the
strategic management of the higher education institutions which regards
the structure and elements of this process, development of the strategic
plan on different levels and definition of the main functions of the
strategic management in German higher education institutions on the base
of the comparative analysis of the legislative basis, strategic plans of the 42
German higher education institutions and other strategic documents of the
universities..
Definition of the mission statement as the initial stage in the
strategic management process of the German higher education
institutions.
Mission statement should provide brief and clear information about
the distinctive profile of the university and the core tasks (‘mission’ –
‘what is our business?’). Mission statement of the higher education
institution performs the function of orientation and steering, motivation,
legitimization (Behm et al., 2011). Mission statements have become widely
used and well-established devices for communicating respective
organizational images to an audience both within and outside university.
Mission statements of the German universities contribute to constructing
corporate images (Kusmuetzky, 2012). Mission statements of the German
universities provide the basis for the objectives of the university and its
specific profile, promote the strategic management and marketing of the
university and contribute to the quality assurance (Kosmuetzky, 2010).
The most popular commitments of the mission statements of the
German higher education institutions are equal rights and opportunities
for men and women, internationality, unity of research and teaching,
quality assurance, interdisciplinarity (Hladchenko, 2013).
Mission statement can be developed in participative process when the
planners of the universities organize alive discussions with members of
the university or create on-line platforms where internal stakeholders of
the higher education institution can contribute to the development of the
mission statement (Alice Salomon University of Applied Sciences, Berlin;
Regensburg University, University of Applied Sciences Essling, Ernst
Moritz Arndt University in Greifswald).
German higher education institutions assert that the mission
statement fulfills the following functions:
 creation of the profile of university (Mission statement University
of Applied and Arts Hannover);
16
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 a basis for the identification of the members of the university
(Mission statement Potsdam University);
 a basis for the development of the strategic goals and measures
with a high level of participation of the university members (Mission
statement Alice Salomon University of applied Sciences, Berlin).
In the context of the abovementioned functions mission statements of
German higher education institutions can be regarded as an element of the
marketing strategy and branding, because it contributes to the creation of
the image of the university for internal and external stakeholders and also
used for communication with them, in order to deliver the main essence of
its existence, its corporate image as an organization.
Strategic planning of the German higher education institutions
The process of the strategic planning the result of which is the
development plan of the university consists of the three stages. The
starting point is the strategic analysis or SWOT analysis, during which the
changes in the environment of the organization, external requirements
and internal potential of the university are compared (Zechlin, 2007).
The approach of SWOT-analysis was developed in 1960s by the
representatives of the Harvard Business School (Behm, 2010). “SWOTanalysis is a model of strategy making that seeks to attain a match, or fit, between
the internal capabilities and external possibilities” (Chermack et al., 2007: 385).
SWOT-analysis is the first stage in the process of strategic management.
“The SWOT analysis facilitates the integrative capture of internal and external
factors as well as current and predicted future trends relevant for strategic
development” (Behm et al., 2011:17). SWOT analysis is used not only in
business but also by higher education institutions in the process of the
strategic management (Chermack et al., 2007). SWOT analysis provides a
device to structure the awkward mixture of quantitative and qualitative
information, of familiar and unfamiliar facts, of known and half-known
understandings that marks strategic marketing planning (Valkanos et al.,
2006).
“This method is connected with the Design-School of the strategic
management, which proposes a model that places primary emphasis on the
appraisals of the external and internal situations, the former uncovering threats
and opportunities in the environment, the latter revealing strengths and
weaknesses of organization” (Mintzberg, 1998: 25).
“SWOT-analysis is the assessment of the Strengths and Weaknesses of the
organization in light of the Opportunities and Treats in its environment that seeks
EUROMENTOR JOURNAL
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to attain a match, or fit, between internal capabilities and external possibilities”
(Mintzberg, 1998: 23).
The main functions of the SWOT-analysis:
 Provision of the informational basis for the strategic decisions;
 Structuring function for the first stage of the strategic process;
 Legitimation for participation (Behm 2010).
Besides SWOT analysis enhances the amount of the information
accessible to the decision makers, offers the rationale for a set of decisions
or a strategy and thirdly SWOT legitimizes the procedure in a strategic
process. However, there are systematic limits for the function ‘rationale for
a decision’. “Decisions cannot be won by analyzing, there has to be an act of
volition in each decision, or to put it another way: a decision is a decision and no
calculation” (Berthold, 2009: 25).
Higher education institutions state in their strategic plans that SWOT
matrix can be considered as an illustration of:
 the internal data-supported analyses and strategic papers
(University Freiburg Dialog Werkstatt, 2011);
 external evaluations and rankings (University Freiburg Dialog
Werkstatt, 2011);
 questionnaires, results of televoting, and discussion protocols from
the meeting (University Freiburg Dialog Werkstatt, 2011).
SWOT analysis provides:
 a profound analysis of the environment, basis for the strategic
directions (Fachhochschule Düsseldorf Hochschulentwicklungsplan 20122016, 2012);
 basis for the vision, mission strategic goals, operative goals,
measures (Fachhochschule Köln Forschungsstrategie 2015, 2007).
Planning in a participative environment is the best way to ensure that
a wider spectrum of the campus community will accept the strategic plan
(Rowley et al., 1997). Participation means that everyone affected by a
process is involved in the decision making that leads to a final decision as
well as with implementation. People almost always support changes they
themselves have proposed (Rowley et al., 2002). SWOT analysis as a part
of the strategic planning also should be conducted in a participative
process.
18
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SWOT analysis can be conducted in the form of discussion forums
where participate members of the university, for example discussion of the
SWOT analysis of the University Freiburg took 10 days. The groups of
participants included the internal and external stakeholders of the higher
education institution (University Freiburg Dialog Werkstatt, 2011).
Defining organizational areas of activities and external factors which
can be crucial for their further development universities admit that they
have strengths in education, research, human resources policy,
governance and location. Most of them connect their weakness with
funding – ‘decline of the state funding’. Universities regard as weaknesses
their low position in rankings (Hochschulentwicklungsplan der HTWK
Leipzig 2012 bis 2020, 2011), problems with governance (professionalism of
governance structures, esp. at the faculty level (University Freiburg Dialog
Werkstatt, 2011); fragmented faculty structure, unsatisfactory
administrative support process (Technische Universität Dresden. Die
Synergetische Universität, 2012), human resources policy as it concerns
recruitment of the personnel, promotion of the personnel
(Entwicklungsplan der Justus-Liebig-Universität Gießen 2020, 2011).
German higher education institutions connect their opportunities with
governance, education, human resources policy and research,
infrastructure and cooperation with private sector. The same as their
weaknesses most German universities connect their threats with funding,
here also belong demographic changes and high competition among
higher education institutions.
Higher education institutions conduct SWOT analysis not only on the
level of the whole organization for the development of the strategic plan of
the university but also on the level of faculties (Struktur- und
Entwicklungsplan der Universität Hohenheim), the strengths and
weaknesses are defined in education and research.
On the basis of the SWOT analysis the strategy and long-term goals
are developed and actions are planned to successfully implement the
strategy (Zechlin, 2007).
The strategic plan of the higher education institution is a strategic
instrument which helps to define goals and achievements of the
organization (Tenorth et al., 2007). Most of the strategic plans describe
three hierarchical level goals which must be achieved. On the highest level
there is an area of normative management which concerns the statements
about long-term social benefits which university promotes (Vision,
Mission) and values. In area of strategic management the middle level
EUROMENTOR JOURNAL
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describes the middle and long-term strategies and goals the achievement
of which provides the fulfillment of normative goals. The lowest level is
operational management which includes the concrete measures (projects)
which must be implemented during the five- or ten-year period which is
stated in strategic plan to implement the strategy. A strategic plan must
include performance and output goals. On the level of operational
management must be created the product. There are different performance
areas beside the hierarchy of the levels of the goals (Zechlin, 2007).
Legislative basis for the strategic planning of the German higher
education institutions
According to the Laws for the Universities of the Federal States it is
compulsory for all German university to draw up the development plans.
The Federal Act of high education Framework Act for Higher Education
(Hochschulrahmengesetz, 1999) and formulated on its basis Laws for the
Universities of the Federal State is the legislative basis for the strategic
planning of the German higher education institutions.
The Framework Act for Higher Education (Art.1 HRG) defines the
following general goals of the higher education institution: the
development of the science through research, learning, teaching and
continuing education, preparation of the students to the professional
activity, promotion of young researchers and development of the
personnel, social responsibilities of the university, international
cooperation, knowledge and technology transfer, informing the public
about the performance of their duties. The Framework Act for Higher
Education claims the equal rights between men and women. The Laws for
the Universities of the Federal States also declare similar goals of the
higher education institutions. Besides the most part of the Laws for the
Universities of the Federal States contains paragraphs which concern the
planning of the university and agreements on objectives between higher
education institute and federal state.
The Laws for the Universities of the Federal States of such states as
Baden-Württemberg(Art.7
LHG),
Bavaria
(Art.14
BayHSchG),
Brandenburg (Art.3 BbgHG), Bremen (Art. 103 BremHG), Saarland (Art.6
UG), Saxony-Anhalt (Art.5 HSG LSA), Schleswig-Holstein (Art.12 HSG)
define the fields of activities which must be present at the development
plan. In other cases higher education institutions base their planning
activity on the goals of the higher education institutions which are defined
in The Laws for the Universities of the Federal States. In general fields of
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activity coincide with the objectives of the higher education institutions
but there can be exceptions, for example the Laws of the Federal States
Brandenburg (Art.3 BbgHG), Bremen (Art. 103 BremHG), Saarland (Art.6
UG), Schleswig-Holstein (Art.12 HSG) assert that the development plan
must contain information about the financial funding, resources or
external funding.
The Law of for the Universities of the Federal State Bavaria (Art.14
BayHschG) asserts that planning is a common task for federal state and
university and must ensure the regionally coordinated range of the study
programs and must take into account the interests of the federal state.
In federal state Schleswig-Holstein (Art.12 HSG) development plan of
the university must be focused on learning and teaching, structural,
personnel and financial development and equal rights of genders.
The strategic fields of activities are defined in the Laws for the
Universities of the Federal States and they are clear and understandable
that is why the task of the management of the university to develop the
measures in these fields of activity which will be financed by the federal
state.
The Laws for the Universities of the Federal States define the aim of
the development plans of the universities. The laws of such federal states
as Baden-Württemberg (Art.7 LHG), Bavaria(Art.14 BayHSchG),
Branmdenburg (Art.3 BbgHG), Saxony(Art.10 SächsHSFG), SaxonyAnhalt (Art.5 HSG LSA), Schleswig-Holstein (Art.12 HSG), MecklenburgVorpommern (Art.15 LHG M-V) claim that development plan must be a
result of co-operation between ministry which is responsible for higher
education.
For example, according to the Law for the Universities of the Federal
State Bavaria planning of the development of the university is a shared
responsibility of the state and university and it is used to ensure a
nationally coordinated range of higher education institutions and study
programs (Art.14 BayHSchG).
The Laws for the Universities of the Federal States also define the
length of the period of planning for which university establishes a
development plan. In most cases the length of the period of planning and
the content of the development plan is based on the statements of the
Laws for Universities of the Federal State. According to Law for
Universities of the Federal States Saarland (Art.6 UG) and Thuringia
(Art.11 ThürHG) a development plan must be formed every four years in
agreement with Development plan for universities of the federal state
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(Hochschulentwicklungsplanung des Landes) and revised every two
years. According to the Law for Universities of the Federal State BadenWürttemberg (Art.7 LHG), Mecklenburg-Vorpommern (Art.15 LHG M-V),
Schleswig-Holstein (Art.12 HSG) and Brandenburg structure and
development plan must be for five years.
The Laws for the Universities of the Federal States also contain
information about agreement on objectives which are regarded as an
instrument of the implementation of the strategic planning (Berthold,
2011) and the connections between them and development plan of the
university. In Bavaria (Art.15 BayHSchG), Branderburg (Art.3 BbHG),
Schleswig-Holstein (Art.11 HSG) agreement on objectives is the basis for
the development plan of the university. Development plan is understood
as a way to detail the agreement of objectives. In Bremen (Art.105
BremHG), Mecklenburg-Vorpommern (Art.15 LHG M-V), Lower Saxony
(Art.1 NHG), Saarland (Art.7 UG), Saxony (Art.10 SächsHSFG), Thüringia
(Art.12 ThürHG), Hessen (Art.7 HSchulG HE) the agreement on objective
must be established on the basis of the development plan of the university.
The agreement on objectives is formulated to achieve the goals which are
defined in the development plan.
The differences in the statements of the Laws for the Universities of
the Federal States mean that the development plans also will differ in size,
period of planning, fields of activity. The Laws for the Universities of the
Federal States don’t contain statements about the size and the form or
structure of the plans. There is no standard form for the strategic plan that
is why the size of them ranges from 15 to 175 pages. The plans which are
larger in size include detailed description of the goals and measures,
development plans of the faculties and appendixes (agreements on
objectives).
Strategic plans of the German higher education institutions
In research were analyzed the strategic plans of the 44 German higher
education institutions. Strategic plans of the German higher education
institutions determine the following purposes of this strategic document:
 the strategic concept translates the content of mission statement into
strategic goals (Strategy concept Johanes Gütenberg University Mainz);
 preparation of the operational goals in agreements on objectives
between faculties and Presidium of the university; negotiation of the
agreements on objectives with the Ministry of Science and Culture
(Leibniz Universität Hannover Entwicklungsplanung 2013, 2008, 4);
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 defined strategic goals and guidelines allow actual detailed
planning and implementation on the faculties and all members of the
university must respect the guidelines of the development plan
(Fachhochschule Köln Hochschulentwicklungsplan 2020);
 establishment of profile, improvement of the scientific environment,
strengthening of the motivation of the students and lecturers
(Hochschulentwicklungsplan der Heinrich Heine Universität Düsseldorf: 1);
 definition of the goals and guidelines and structured framework in
order university to be able to meet the challenges of the future and
develop its potential (Hochschulentwicklungsplanung der Fachhochshule
Hannover 2009 bis 2012: 4);
 a strategic framework which describes the direction of the
development
of
the
university
(Fachhochschule
Dortmund
Hochschulentwicklungsplan 2011-2020: 3).
All these statements show that the purpose of the strategic plan is
development of the strategy which will contribute to the increase of the
competitiveness of the higher education institution on the market.
Creation of the development plan is a time-consuming participative
process which lasts from four months to one year and nine months. A little
bit less than half of the plans describe the process of formation of the plan
which involves discussions and consultations in which participate
Presidium (Präsidium), University Council (Hochschulrat) and
representatives from the faculties and departments, quality management
team. These discussions concern such questions as education, research and
resources and all other fields of activity presented in the development
plan. Two of the universities while developing the plans were consulted
by the same international organization which helps with sustainable
performance enhancement and provides services for Corporate
Performance
Management
and
Performance
Optimization
–
Horvath&Partners (Strategy concept Johanes Gütenberg University
Mainz; Technishe Universität Kaiserslautern Hochschulentwicklungsplan,
2008).
In most cases universities state that the purpose of the development
plan is to present the strategy concept of the university which provides
basic orientation. Participation of Presidium, University Council and
Senate in the process of development of the strategy of the university
means that the senior managers of the university initiate the process of the
formulation of the development plan and are responsible for its
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implementation. Open discussions of the strategy of the university on the
sites of the universities suggest participation of the external and internal
stakeholders of the university in the process of strategic planning.
Participating in the discussions devoted to the formulation of the
development plan members of the university consider that their opinion is
important for the senior managers of the university and at the same time
the planners can see this process from the point of view of those who
implement the strategy. Open on-line discussions make the process of
development of the strategy plan transparent and benefit to the
communication between management bodies of the university and
representatives of the staff and students. Most of the analyzed strategic
plans of the German higher education institutions were discussed and
modified by numerous committees and at faculty conferences.
Half of the analyzed strategic plans comprise the development plans
of the faculties. The goals of the development plans of the faculties
concern the same areas as the goals of the development plan of the
university – research, education, promotion of young scientists, gender
equality etc. The process of approval of the strategic plans of the faculties
is also rather long and involves discussions in different committees and at
the faculty conferences. For example, the strategic plans of the faculties of
the University Hannover were discussed twice among the representatives
of the faculties and Presidium. The faculties revised the plans during the
discussions which were organized at the faculty. Strategic goals and
development lines of the development plans of the faculties are relevant
for the university strategy concept in general.
Strategic plans of the faculties can be formulated in different ways.
Universities develop the plan of the university and plans of the faculties at
the same time (Universität Hamburg structure and development Plan
2012, 2009). Faculties of the University Saarland (Universität des
Saarlandes Universitätsentwicklungsplan 2011-13), University of Applied
Sciences Köln (Fachhochschule Köln Hochschulentwicklungsplan 2020,
2011), University Kaasel (Universität Kassel Entwicklungsplan 2010-2014,
2010) and Hochschule Essling (Struktur- und Entwicklungsplan der
Hochschule Esslingen 2013-2018, 2012) developed their plans on the basis
of the strategic plan of the university.
Development plan is an inseparable part of the quality management
system in context of the accreditation system and management of the
university that is why the plans create transparency in the management of
higher education.
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Implementation and controlling of the strategy
“The most difficult part of strategic management is implementation; about
60 per cent of all the problems in the strategy process arise in the implementation
stage” (Mouwen, 1997; 294).
Universities present the implementation of the strategy in a
development plans describing allocation of financial recourses and
financial planning, among the whole sample 23 development plans of the
universities contain such information. It’s a rather high percentage of the
universities because not all Laws for the Universities of the Federal States
demand the presence of such kind of information. The description of
measures and planning of finance ensures transparency in reviewing
achievements of the development plan. Besides implementation of the
strategy can be presented on the level of the operational management – 26
of the plans contain the description of the projects and measures which
concern the process of the implementation and 4 - indicators.
Implementation can be planned on the base of the Balanced Scorecard
developed in the strategic plans of the German higher education
institutions.
“Balanced Scorecard is a strategic management system that translates a
higher education institution’s mission and strategy into a comprehensive set of
performance measures that provides a framework for a strategic measurement and
management system” (Kaplan, Norton 1996: 10). “The Balanced Scorecard
contributes to the implementation of the goals of the organization in a
multidimensional system of indicators and parameters that measure the
performance of the organization on the basis of perspectives” (Kaplan, Norton,
1996: 9). “The Balanced Scorecard differentiates between four central and
important perspectives regarding strategic development:
 The financial perspective (Which material results should be achieved?);
 The customer perspective (What qualitative and quantitative performance
is expected by the stakeholders?);
 The internal process perspective (Which work processes are important for
the organization’s success?);
 The learning and development perspective (What activities will be
necessary to develop the organization and its personnel further in order to
guarantee the success of the organization? What can be learned from failures for
the future?)” (Nickel, 2011:23).
“The approach of the Balanced Scorecard supports the implementation of the
strategy through the performance oriented management” (Kohlstock, 2009: 22).
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Balanced Scorecard has multiply functions and can be regarded as a
strategic instrument aimed at the implementation and operationalization,
controlling and communication of the strategy. German higher education
institutions regard that Balanced Scorecard:
 a basis for quality management (Hochschulentwicklungsplan
Fachhochschule Münster, 2010: 24)
 represents, concretizes and operationalizes the strategic goals which
can
be
achieved
on
the
base
of
central
measures
(Hochschulentwicklungsplan Fachhochschule Münster, 2010: 24).
 translates the content of the mission statement into specific strategic
goals and does so within an action framework with different perspectives;
strives to achieve a balance in the target perspectives (Strategy Concept
Johanes Gutenberg University Mainz, 2011: 6).
 ensures effective achievement of the strategic goals in area of learning
and teaching (Academic Balanced Scorecard Fachhochschule Köln: 2)
 presentation of multidimensional process of planning, management
and controlling in knowledge organization and contribution to the
communication and implementation of the strategy (Entwicklungsplan
der Montanuniversität Leoben 2012: 8)
Balanced Scorecard can be developed in a participative process
(Hochschulentwicklungsplan Fachhochschule Münster, 2010).
The core elements of the Balanced Scorecard are perspectives. The
traditional approach suggests 4 perspectives: customers, internal process,
learning and development, finance. German higher education institutions
created different perspectives for their Balanced Scorecards, but common
for all of them including classical approach is the financial perspective
which also can be presented as a sub-perspective of the resource
perspective (Hochschulentwicklungsplan Fachhochschule Münster, 2010).
All the perspectives of the Balanced Scorecards developed by
universities despite different headings are focused on the development of
the personnel, education and research, improvement of the quality
according to the requirements of the external and internal stakeholders of
the higher education institution.
Implementation is also provided on the basis of internal and external
agreements on objectives between senior managers of the university and
faculties and between university and Ministry of Education.
First of all the agreement on objective is the basis for the formation of
the budget of the university because contains information about the
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allocation of the funding. Agreements on objectives and performance are
considered an instrument of strategic management which involves
cooperation between university and authority of the federal state which is
responsible for the higher education. The purpose of the agreements on
objectives is to specify the quantities, dates and processes for achievement
of the strategic goals of the university. They are also aimed to specify the
legal and political guidelines of the mission statement and the goals of the
development plan. The establishment of the budget is done on the basis of
performance indicators. The Laws for the Universities of the Federal States
contain the requirements to the agreements on objectives. For example the
Law of the Federal State Bremen (Art. 103 BremHG) states that the
agreement on objective is the basis for the allocation of financial resources
on the basis of the performance oriented criteria. It is a way to ensure the
quality in such fields of activity as study, continuing education, research,
knowledge transfer, equal rights, internationalization, development of the
region, development of the university structure, quality management. If
the university doesn’t fulfill the goals it can receive less finance (Art. 105
BremHG §105). The Law for the Universities of the Federal State Lower
Saxony (Art.1 NHG) asserts that agreement on objective must contain the
number of the study places, measures aimed at the fulfillment by the
university the goals which are stated as the goals of the university in the
Law, quality assurance of the education, profile education and
internationalization, the amount of the fee.
According to the Plan-Do-Check-Act cycle the strategic management
is a cycling process. The strategic management process begins from the
analysis of the results of the previous strategy and current situation of the
higher education institutions and finishes again with analysis of the
implementation of the current stage of the strategy in order to develop the
next one. Besides the agreements of objectives is also the base for the
monitoring of the results of the strategy implementation.
University state that base their strategy on the analysis of the results
of
the
previous
strategy
(Universitat
des
Saarland
Universitätsentwicklungsplan 2011-13).
Conclusion
Strategic management of the German higher education institutions is
a process of collaboration between the state in person of the Ministry of
Education and higher education institution. Strategic management of the
German higher education institutions is a complex process which involves
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development of the mission statement, creation of the strategic plan on the
basis of the SWOT analysis and implementation of the developed strategy.
The results of the research prove that first of all process of the
strategic management which includes development of such strategic
documents as mission statement, strategic plan and agreements on
objectives contributes to the transparency in administration of the higher
education institution. Public availability of these documents provides
information not only to external but also to external stakeholders about
the strategic direction in which moves higher education institution and its
success in achievement of the strategic goals.
Secondly, strategic management as a participative process contributes
to the formation of the culture of the university as an organization, to the
development of the communication inside this organization. Formation of
the development plan is rather long process which in many cases is
participative and involves cooperation between the representatives of the
management and staff of the university. In most cases the process of the
strategic management on its different stages – analysis, planning and
implementation involves participation of internal and external
stakeholders. The staff of the university who implements the development
plan better understands the strategic goals of the university and can
significantly contribute to the implementation of the strategy and
achievement of the goals. The process of the strategic management can’t
be built as top-bottom process, because it must be based on
communication between senior managers of the university and its
stakeholders, planners of the higher education institution must receive
feedback on the develop strategy not only from internal but also from
external stakeholders. Participative process of the strategic management of
higher education institution contributes to the strengthening of the
motivation of the representatives of the university because they feel close
connections with the university and responsibility for its development.
Participation of the representatives of the faculties in discussions which
concern the development plan shows the importance of their opinion to
the management of the university and contributes to their better
understanding of the strategy of the university. The senior managers
consider the members of the universities as their partners because it is the
staff who must implement the developed strategy. Participative process of
the strategic management contributes to the development of the strategy
on three different levels – university, faculty and individual lecturer. That
is why strategic plan should contain measures and indicators which on the
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base of which not only planners of the university can control the
achievement of the strategic goals but also the members of the university
can develop their own strategy in order to implement the strategy of the
faculty and university. The success of the strategy of the higher education
institution depends on cooperative work between senior managers and
members of the university based on the participative cyclic process of the
strategic management of the higher education institution, because every
following strategy must be build on the analysis of the results of the
previous one.
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ROMANIAN TEACHING PROCESS COMPONENTS IN
THE CONTEXT OF THE EDUCATIONAL
GLOBALIZATION
MARIN TUDOR
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Abstract: Any learning system must be observed through its most essential
components: curriculum, competences, motivation, learning, school achievments,
standards of performance. It is also necessary to understand the functional
dimenssion of this process from the point of view of the methodological
requirements and functional aspects in Romania. Nowadays, the Romanian
learning system is penetrated by the theoretical and methodological offensive of a
pedagogical instruction system based on competences regarding the behaviourist
paradigm. Even if in schools paradigm changes happen, on the other hand, the
curriculum products are mostly realized in a behaviourist manner.
Keywords: teaching process, curriculum, competences, motivation,
learning, school achievments, standards of performance.
From the perspective of „the field of the school education”, the
microstructural level is focused on its own practical organization at the
level of a group of students, which is the class. The relational model for
the main components of this process brings in front of the picture the
following: curriculum, competences, motivation, learning and school
achievments, observed through functional circuits of feed-back type. The
process of teaching-learning-evaluation has a systemic character, this is
why its components as well as the specific sequences of the educational
situation must be approached only as an interaction; one must not forget
its relations with the learning system for which it becomes a subsystem.
The Romanian school system „has the mission to form through education,
the mental infrastructure of the Romanian society in the light of the new
requirements, derived from Romania’statute of European Union member
and from its development in the globalization and sustainable growth of a
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human resource, fully national and highly competitive, capable to
efficiently function in the society of our days and of the future.”1 This is a
„science of complexity”, which creates a multitude of relations by means
of which its components interract either by determination, meaning that
some of them have an influence without being influenced , or by a strong
influence of other components and by conditioning. In consequence it is
considered essential in the learning process to have a two way interraction
as: mutual determination, mutual conditioning and mutual influences. In
order to observe the relations between the components of the school
process at the level of a class of students and in the context of a lesson and
at the same time from the perspective of the educational politics, it is
useful and necessary to clarify the concepts of curriculum, learning,
motivation, competences and school achievments.
I. The curriculum represents „the decisional, managerial or
monitoring processes, which precede, accompany and follow the project,
elaboration, implementation, evaluation and the permanent and dynamic
revision of the set of learning experiences offered in school. In a more
narrow way, a currriculum represents all the documents of a regulator
type or of any other kind, in the context of wich one can register the
learning experiences.”2 Nevertheless, we must take into account the fact
that the term curriculum has multiple meanings and in consequence its
definitions not only that are different but are also „conflictual”. In a
broader way we can state that a curriculum has the following components:
 A teoretical opinion system concerning the entities submitted to the
process of education and society;
 Finalities;
 Contents/study subjects, selected and structured and having clear
teaching purposes;
 Teaching-learning and evaluation metodologies of the school
performances.3

National Education Law, 2011, art. 2, paragr.2.
Crișan, Al. (coord.), Curriculum and Curriculum Development in the Context of the
Educational Reform. Modern Curriculum Reforms. The Institute of Educational Sciences,
Bucharest, 1998.
3 After Husen T., Postlethwaite, TN (coord.), 1985-1994, The International Encyclopedia
of Education, p. 1147.
1
2
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In the daily life activity, a curriculum is approached from a
multidimensional perspective and on three levels of analysis: structural,
procedure and pertaining to the product. This kind of approach on a
multidimenssion level has been detailed by Potolea D.4 The structural
analysis of a curriculum has been made after two models (the triangular
and the pentagonal model). The triangular model (fig.1) is structured on
three components: finalities, contents, time and instruction. The pentagonal
model (fig. 2) embodies the triangular model on which the strategies of
teaching-learning and evaluation have been added; even if it is much more
complex, it directs much better the activity of the teacher. The procedure
analysis of the curriculum has three stages: projection, implementation and
evaluation. As a product, the curriculum refers to the results of the
curricular projection: the main curricular products (framework plan, school
program, manual) and auxiliary curricular products (guides for the teachers,
exercice books, student independent work notebooks, educational
software etc.).
Finalities
Finalities
Contents

Contents

School
discipline

Time

Fig. 1 Triangular model

School
discipline

Evaluation

strategies

Time

Instruction
strategies

Fig. 2 Pentagonal model

Nowadays, in the teaching activity, a large spectrum of curriculum
types is being used. In order to realise a specific difference, one would
need to approach a certain classification from the perspective of the
applied research. In the field of fundamental research there are certain
types of curriculums:
 A general curriculum which comprises knowledge, abilities, as well
as attitudes and behaviours that must be learned/formed by all the
4 Potolea D., Curriculum Conceptualization. A Multi-faceted Approach in: Păun E.,
Potolea D. (coord.), 2002, Pedagogy. Theoretical Basis and Applicative Approach, Polirom
Publishing House, Iași.
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students; this type of curriculum can be congruent with the following
meanings: common or mandatory curriculum, core curriculum
(corecurriculum), a basis curriculum;
 Specialized curriculum is the one that assures the specific difference
on types of knowledge, abilities, aptitudes and specific competences;
 Hidden curriculum which is seen as a subliminal curriculum
„expresses the learning experience coming from the psychosocial and
cultural environment of the class of pupils”.5
 Informal curriculum is generally offered through the informal
education.
From the perspective of the applied research, the following types of
curriculum may appear:
 Reccomanded curriculum is realised dy the representatives of the
national educational authority for the teachers;
 Written curriculum is the official or formal curriculum which
becomes a real curriculum through the work of the teachers;
 The thought curriculum offers those experiences of learning that the
teachers present to the primary beneficiary (pupils, students);
 The support curriculum is made of the auxiliary products of the
curriculum;
 The evaluated/tested curriculum has a close relation with the thought
curriculum and it can be found in the learning experiences included in the
evaluation tests;
 The thought curriculum represents what the main beneficiary
assimilates following the learning experiences.
We consider to be highly necessary to mention the fact that among
these different types of curriculum there are certain interrelations that
must be properly used by the teachers. It is also necessary to be added the
fact that on the level of the teaching process, starting with the year 19981999, it has been applied the National Curriculum which represents „the
ensemble of regulator type documents that take note of all the essential
data regarding the learning processes and experiences which the school
gives to the student.” The National Curriculum is made up of the
core/common body curriculum and a school decided curriculum. In
„Studiul relațiilor dintre curriculum, competențe, motivație și rezultate
5
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școlare”6 we identify the expression of curriculum by: curriculum development
or improvement (a type of curriculum seen as a step by step construction and
optimization of the system and the learning process), curriculum as a system
(according to a structural report it concerns the internal coherence of the
curricular construction), curriculum as a process (according to a functional
report it designates the leading, practical and effective development of the
learning process), curriculum as a product (the curriculum planning and
organizing documents of the learning process) and a formal curriculum
(regarding the coherence of the legislative documents of planification,
organization and development of the learning process).
II. Competences as framework structures and results of the learning
process can be found n Law number 1/2011 (the National Education Law).
The term of competence has multiple meanings which „vary according to
the domain and the context in which it is used.”7 From this perspective
certain relevant conceptual limits may appear:8
 In a judicial way, the competence represents the right of a person or
an organization to take decisions in certain domains and on specific levels
of structure from that organization, so that, the competence glides towards
responsability because it implies the decision making process;
 In a professional way, speaking of a person, the competence
represents the knowledge and capacities necessary to realize the
tasks/attributions of the job; this is why, the competence must be seen as a
synonym for professional qualification;
 In
a
psycho-socio-educational
way,
the
competence
approaches/can be enframed in a series of synonymical terms (but
respecting specific differences): skills, knowledge, abilities, capacities,
performances; the competence does not only summarize an ensemble of
knowledge, skills or abilities. It does not equal performance, it is not an
abstract capacity, isolated of any context, it is not an attribute of the
isolated individual but comprises all the above in a new, specific and
meaningfull way.
Accurate comments on curriculum are to be found in the ’Study on the Relation
between Curriculum, Skills, Motivation and School Grades’, The National Centre of
Assessment and Examination, EDP, Bucharest, 2012.
7 Voiculescu, F., (coord.), Methodological Guide of University Pedagogy, Aeternitas
Publishing House, Alba Iulia, 2010.
8 Marin T., ‘Skills – between Conceptual Patterns and Pedagogical Realism’ in Euromentor
– Studies about Education, vol. IV, 1st issue, Pro Universitaria Publishing House,
Bucharest, 2013.
6
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In order to have a proper understanding of the meaning of
competence, we can relate to N. Chomsky who makes the distinction
between the linguistical competence and the linguistical performance.The
linguistical competence is seen as an internal capacity which has in its
componence real and manifested as well as potential and hidden
elements. So, the competence is the attribute of mental structures and
mechanisms. Performance is seen as an update of competence, it is
competence used in real situations. Ph. Perrenoud (2005, pp. 3-4) sees
competence as the action capacity in a class of comparable situations. J.
Tardif (2003, pp. 37) realizes the merging between competence and the
complex action capacity sustained by the efficient mobilisation and usage
of a large variety of resources. C. Delory (2002, pp. 23-24) sees competence
as an integrated ensemble of knowledge, skills and attitudes which allows
the subject to adapt, solve problems and realize projects, facing different
types of situations.9 „Studiul relațiilor dintre curriculum, competențe,
motivație și rezultate școlare” (2012, pp. 18-19) presents the competence as
„a statement through which it is enounced the fact that somebody has the
ability to do something very well – action or thing as a result of learning”.
In order to standardize the educational systems that want as a model the
key competences, the European Parliament and the European Council (18
December 2006 ) suggested to the countries of the European Union eight
key competences which are the following: 1. Communication in one’s mother
tongue; 2. Communication in foreign languages; 3. Mathematical competence and
science and technology basic competences; 4. Digital competence; 5. Learning to
learn; 6. Social and civic competences; 7. A sense of initiative and
entrepreneurship; 8. Awareness and cultural expression. These key
competences must not be seen as simple content areas, neither as training
areas but as instruments (keys) in order to “unlock the gates of
knowledge, the windows of long life training and doors for development
and fulfillment of personality in an informational society and in the Global
Village.”10 In this context, we must analyze very carefully the way of
Consult the following papers: Delory, C., L’évaluation des compétences dans
l’enseignement fondamental. De qui parle-t-on?, in vol. L’évaluation des competences chez
l’apprenant. Practiques methods est fondements, L. Paquay, G. Carlier, L. Colles, A. M.
Huynen (editeurs), Presses Universitaires de Louvain, Belgique. Tardif, J., 2003,
Developper un programme par competences: de l’intention a la mise en oeuvre, in revue
Pedagogie Collegiale, vol. 16, nr. 3, AQPC, Montreal, 2002.
10 UNESCO recommendation from 14-16 february 2011 at the Hight Level Regional
Meeting on the Teaching of the Philosophy in Europe and North America.
9
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merging the seven curricular areas from the framework plan with the eight key
competences. At the moment, the school syllabus (the preparatory class – the eight
classes) is written according with the new curriculum projection model centered
on competences but it can also be observed a slightly forced transformation, of the
framework and reference objectives transferred in competences. The structure of
the school syllabus includes the following elements: note disclosure,
general competences, specific competences, learning example activities,
contents, methodological suggestions. The development of the framework
plans and the school syllabus in the perspective of an instruction model
based on the eight key competences does not have enough scientific and
educational relevance, if it has not been taken into account that the
construction/development of competences requires:
 “the chosen model must have at its base a humanist philosophy in
accordance with the desired socio – human model, established through the
educational vision of the society;
 The competences model which has been chosen and built for the
entire educational system, must have internal coherence and respect the
laws of learning;
 The model must have an epistemological foundation accepted by
the experts in the sciences of education;
 The model can be succesfully implemented only if those who learn
and those who build know all the time what kind of performances and
levels/standards are required from them;
 The teachers and the educated must dispose all the time of detailed
syllabus and manuals comprising the standards of performance.”11 We still
do not believe that these wishes have yet realised...
III. Teaching and schoolar training represent the main activity
through the which a human being becomes a human, because it is
ascertained by the specialists that 95% of the behavior is learned. This is
why, a human being is the way it is as a consequence of what it has
learned. Learning is the fundamental human characteristic which must be
understood as a social experience and individual acquisition, as a strict
organized process but also as an activity following which a modification
of certain dispositions or human capacities is produced. The human being
has a genetic structure as native predispositions allowing the human being
an ongoing learning process. Learning performances depend on the action
11 ’Study on the Relation between Curriculum, Skills, Motivation and School Grades’, The
National Centre of Assessment and Examination, EDP, Bucharest, 2012.
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of some extremly variable influences, of which some of them are external,
others internal, some of them are direct, others indirect, some social,
others natural, some permanent and others episodic. Influences that have
a constant, profund and essential action are related to heredity, environment
and education. Having these educative factors as a starting point, there
have been structured different types/forms/cathegories of learning as:
spontaneous (natural) learning and guided learning. From the perspective of
the educational learning we are interested in the conscious learning which
exists only in the human beings and must not be confused with the
algorithmic or the mechanical learning. Organized, systematic and
conscious learning leads to „acquiring intelligence, knowledge,
appreciation judgements and practical activities through which the human
being manifests actively in relation to the surrounding world.”12
Concerning the idea of instruction as intellectual eduacation, this one must be
seen as „a rational way through which the educational learning is being
realized for the development of the competences and intellectual
capacities of the students under the guidance of the teacher; to teach
means to planify, organize and conduct learning processes and to evaluate
students’performances.”13 Teaching and learning have always represented
a vast field of debates and approaches from multiple perspectives either
convergent or divergent. In the last decades of the XX th century, the
dominant teaching of the learning process has been the behaviourist
theory, which we can find it in the pedagogy of the objectives and their
projection. Because this theory emphasized the external factors of learning,
the study process at the level of the Romanian school system has been
very linear and non contextual. Nowadays, it can be observed a theoretical
and methodological offensive of the constructivist theory and the teaching
based on competences. Nevertheless, we can observe easily that at the level of
the shoool system there is a certain resistance from the supporters of the
pedagogical behaviourism related to constructivism. Even if in theory there is a
pedagogical approach based on competences and post modernity, in the school
practice the pedagogy of objectives is the main stream. Moreover, there is a
brake between the constructivist discourse and the class realities.14 There
12

2008.

Vințanu, N., Theory of School Teaching, Zerana Flores Publishing House, Bucharest,

Vide: Kearsley, G., (today s date). The Theory Into Practice Data Base. Retrieved from
http://tip.psychology.org/
14 See: Marin, T., Theories of School Teaching and Developing Didactics, from a
Constructivist Perspective, V&I Integral, Bucharest, 2009.
13

44

VOLUME IV, NO. 4/DECEMBER 2013

are specialists who state that „the so called curricular and educational
reforms from the last years have completly ignored the essential
component of the school process – learning; this essential component has
not been rightly correlated in the curricular design so that it undermined
the production of school performances.”15 In order to eliminate this
teaching process disfunction it is extremely important to relate to the
constructivist theory in a proper manner as well as with the instructional
mastery – learning programmes, meanining that, in a class or in an after school
programme it must be applied a guided teaching and, in each case, a following
home independent study. Moreover, there is also the necessity to have a
detailed knowledge of a pedagogical strategy based on competences and
to create better school manuals from this perspective.
IV. Motivation represents „the leading force that stirrs and replaces,
sediments and amplifies the individual psychic material construction,
being the reason for which the subject’s activity is unleashed, oriented in a
certain way, allowing the activity to last longer if its purpose has not been
yet achieved or, on the contrary, to stop the activity once the objective is
realised.”16 Motivation must be understood as a strong stimulus for the
energetic support in the human activity. Motivation in school represents a
kind of motivation that reffers to the main factors that motivate the
child/student towards an activity that must lead to the accumulation of
knowledge, forming abilities, attitudes and competences. A more
increased effort and concentration of the student’s attention in a learning
activity are primarly sustained by motivation. From this perspective,
motivation is perveived as one of the multiple causes which makes the
student to learn or not to learn. It is necessary for us to underline that
motivation is the cause of learning as well as the effect of the activity of learning,
meaning that the positive results obtained by a student become the
moving force for the further effors of the student. In the class activity, the
teacher must know the reasons for the student’success or failure in order
to realize an efficient and complete teaching process. Motivation can be
found under a multitude of forms and structures. In the process of
teaching-learning, the attitude - motivational forms are found mainly in
pairs of two:
15 ’Study on the Relation between Curriculum, Skills, Motivation and School Grades’, The
National Centre of Assessment and Examination, EDP, Bucharest, 2012.
16 Zlate, M., Psychology Basics, Pro Humanitate Publishing House, Bucharest, 2000.
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 Pozitive and negative motivation; the first one is the product of the
stimuli of encouragement and praise and the second one appears because
of aggresive stimuli like threat, punishment, coercion;
 The intrinsic and extrinsical motivation; the first one depends on the
internal need of knowledge that can even lead to a passion and pleasure to
learn and the latter one comes from the outside of the student and his
activity;
 The cognitive and the affective motivation; the first one has its origins in
the cognitive processes and can be found in the exploratory activity, in the
child’s need to know, and the second one appears from the child’s need to
receive te approval and support from the ones aroud him;
In order to realize mastery learning it would need that the forms of
motivation be associated according with the concrete particularities of the
learning situation. The motivational structures must be observed in
correspondence with the hierarchical pyramidal model of the human
needs realized by Maslow (1970). It is necessary to give a special
importance
to
the
primar
needs
(biological/organic
and
physiologic/functional) as well as to the secondary needs (material,
spiritual, social). For a proper motivational involvement, we suggest that
certain definitions be clarified regarding motives, interests, convictions
and ideals. Moreover, if the motivation is considered to be the main
condition for the student’ success in the activity of learning, it is very
necessary to know the consequences of over motivation as well as those of
the sub motivation. As a consequence, it is a must the creation of an optimum
level of motivation, which means that “the performance’s growing is
proportional with the motivational intensification only to a certain point,
beyond which there is stagnation and even regress.”17
V. Educational performances represent „ultima ratio educationis” or
the degree of success of the students to learn. The term of performance is
seen through a cumulation between behavior and content, meaning that it
represents the obvious result of learning, the usage of the declarative or
procedure knowledge by the student in various situations of learning; it
also represents the mental maneuvering of a certain content with the help
of an operative capacity (Jinga and Negreț). In the school activity, the
17
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performance gives credit to the exhaustive and exact achievment of a task
having at its base a set of standards. In the learning process, the
performances are seen as results expected from the teaching. From this
perspective they can merge with anticipated pedagogical objectives or
with competences, realized and tested. The school results can be found in
the following structures: accumulated and integrated knowledge, the
working and applying capacity of acquisitions, the intellectual capacities
and competences development. In the last decades because of the usage of
objective pedagogical taxonomies and their operational techniques,
performance describers, performance criteria and afterwards performance
standards have appeared, in the process of quality assurance.
Approaching these ones has allowed us to realise some very precise
pedagogical objectives that are rationally anticipated, nevertheless the
term competence cannot automatically be translated into performance
because the process is filtered by internal and external factors.
Performance standards „describe levels of development in areas of
learning provided in the curriculum. These levels can be:
 Minimal performance standards (efficiency);
 Medium/optimal performance standards;
 Maximal performance standards (proficiency);
Standards that do not reach the minimum accepted level are
considered a failure for the learning process (inefficiency).”18 In Romania
often take place analysis regarding the dinamics of students’performances
from the primary school, the medium school, the professional school,
highschool and post highschool. Moreover, students from the precollege
learning system took part in the international testing programmes as
TIMSS, PIRLS and PISA. Based on these evaluations for the
students’performances in the precollege learning system, longitudinal
analysis were realized which led to a better diagnosis for the level of
performance of the students from different levels of education, in a period
between 2006 – 2010, for the purpose of a better evaluation that would
underlain the current steps of improvement of the National Curriculum.19
18’Study

on the Relation between Curriculum, Skills, Motivation and School Grades’, The
National Centre of Assessment and Examination, EDP, Bucharest, 2012.
19 See: „An Analysis of the Dynamics of Students’ Performances”, 2012, The National
Centre of Assessment and Examination, EDP, Bucharest, ’Study on the Relation between
Curriculum, Skills, Motivation and School Grades’, The National Centre of Assessment and
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*
The Romanian learning system as a subsystem of the educational
system shows a greater opening, through its components, regarding the
process of educational globalization. Its goals are focused on the
compatibility of teaching – learning – evaluation with the educational
realities of the European Union. The purpose of its mission is to assure the
transformation of the children/youngsters into a high qualified human
resource compatible with the requirements of the labour market in Europe
and the whole world.
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THE IMPORTANCE OF EDUCATION IN ECONOMIC
GROWTH
SELAMI AHMET SALGÜR
sas@yahoo.com
“If you plan for a year, plant a seed,
If for ten years, plant a tree,
If for a hundred years, teach the people.”
Kuang Tse 551-479 B.C.

Abstract: The main purpose of this paper is to examine the relationship
between education and the economic growth of a country. Education is one of the
most important factors for the economic and social developments of a society; and
it is also the main component of the construction of human capital. It is very
difficult for a country to accomplish a successful economic progress if it does not
invest sufficiently and judiciously in education. Therefore, investment in
education is seen as the vital part of a country’s economic development. It is clear
that educational investments are expensive and long-term projects and must be
more important than other possible development projects in order to ensure the
welfare and prosperity of societies. Unfortunately, this idea falls especially
focusing on most under-developed countries. For this reason, the importance of
education in a country’s economic development and growth must be stated and
asserted overtly and unambiguously.
Keywords: education, economic growth, developing country, educational
investment.
Introduction
Education preserves and transforms the important components of
societies such as culture, tradition, or customs which are thus perpetuated
and transmitted to the next generations. Education also designs the
motivations of the actions of human beings. For this reason, the role of
education in society is essential and inherent and this is why society and
education are considered as intertwined entities.
Moreover, education contributes to the improvement of one’s
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personality causing thereby the individual to be more connected to the
society which has its own laws, rules, regulations and customs. In time the
individual becomes a more active citizen who knows his/her rights and
responsibilities and also he/she can be aware of the policies of the
government. Education introduces the individual into the legal, moral and
political area of public life. It supports the respect of the law, justness,
public order, and democracy and also encourages the thriving of society.
The purpose of education resides not only in providing the normal
curricula and school subjects to students, but also in preparing them to
live effectively and responsibly as adults of the future local, national and
international society. Moreover, schools, regardless of their form or kind,
are the only place where the leaders and intellectuals of the future can be
educated and they are also the place where the high technological levels
are reached, as well as the improvement required by economic growth is
developed.
Theories about the relationship between education and economic
growth
In today’s world, the importance of education in economic growth is
obvious and indisputable. If a country wants to have a sustainable
economic growth, there should be an extensive investment in education or
human capital. In the past, this opinion was not so self-evident due to the
fact that the authorities and scholars had difficulties in explaining the
relationship between education and economic growth. The main reason
for this difficulty is that the relationship between education and economic
growth is a conceptual one. This relation can change depending on each
country and its educational strategies. Today, no one questions any more
the straightforward importance played by education or human capital in
the economic growth of any country, in our modern societies.
However, the educational systems of many countries were formed
according to the post-World War II conditions which were not applicable
in terms of many aspects to the economic, political and technological
changes of modern world. It means that in many countries the educational
system could not be adapted to today’s conditions, needs and changes.
This relationship between education and economic growth shows
undeniably that these new conditions can affect the achievement of the
accomplishment and accumulation of human capital.
The improvement of the educational process has been an important
part of economic growth programs for decades, as a result of the
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observational data recorded for many years1. According to the economic
theories developed after World War II, all capital and labour were one and
the same thing, which means that any changes in the labour process as a
result of education, technology and other reasons were ignored (Solow,
1956). According to this theory, population of the society should be kept in
a lowest level and the savings amounts should be maximum level. As it is
observed, education was not mentioned in this theory.
There is no need for this theory to analyse the effect of education on a
country’s economic growth, because the role of education in its economic
development was excluded in this ‘homogeneous labour’ theory. The
effect of education was not considered in the economic theories until
1980s. In 1983, Findlay and Kierzkowski2, and in 1986, Romer3 introduced
the effects of human capital in terms of ‘endogeneous’ skills in the
economic development. However, it was neither very clearly specified
how it did it, nor to what extent education might affect the economic
development.
In the following years, the importance of education in economic
growth was formulated and elaborated in different models and theories.
According to all these models and theories, the effect of the human capital
on society’s economic growth can be classified into three groups:
 Education is considered as a separate component of the production process:
This model was developed by Romer4 (1986) and Lucas5 (1988). They
introduced the idea that the human capital can be considered as a
production input. However, there was no mention of the relative
investments in primary, secondary, or higher education.
 Human capital learns when they do: Originators of this model such as
Young6 (1991) and Stokey7 (1988) indicated that ‘learning by doing’ obtains
Denison, E.F., Trends in American Economic Growth: 1929-1982, Washington, DC:
Brookings Institution, 1985.
2 Findlay, R. and Kierzkowski, H., “International Trade and Human Capital”, Journal
of Political Economy, 91, 1983, pp. 957-978.
3 Romer, P.M., “Increasing Returns and Long Run Growth”, Journal of Political
Economy, 94, 1986, pp. 1102-1137.
4 Ibid.
5 Lucas, R.E., “On the Mechanics of Economic Development”, Journal of Monetary
Economics, 22, 1988, pp. 2-42.
6 Young, A., “Learning by Doing and the Dynamic Effects of International Trade“,
Quarterly Journal of Economics”, 106, 1991, pp. 369-405.
7 Stokey, N.L., “Learning by Doing and the Introduction of New Goods”, Journal of
Political Economy, 96, 1988, pp. 701-717.
1
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very good results in production. This approach can be more useful when a
minimal foundation of education is established.
 There should be mutual cooperation of human capital, economic conditions
and technology: This model was introduced by Bartel and Lichtenberg8
(1987), Davis and Haltiwanger9 (1991) and Mincer10 (1991). According to
this model, skilled human capital is believed to have a “comparative
advantage” for inventing and using new technologies.
At the beginning of 2000s, empirical evidence showed that there is a
weak relationship between education and economic growth in the
developed countries11. Moreover, Vandenbussche, Aghion and Meghir12
have indicated that higher education in developing countries will play a
more important role in the economic growth of those countries than lower
levels of education, because innovation is the main factor of development
for those countries. In other words, it means that imitating or
counterfeiting someone else’s technology is not a solution to achieve
economic growth.
Why is education requisite to economic growth?
Since the beginning of the twentieth century onward, education,
schooling, science, technology, knowledge and training have become
important elements as regards the productivity of individuals and states.
The human capital of a state has been considered as an important element
for the economic growth and development of that country. Education is
known as the pivotal factor for improving the quality of the human
capital. For this reason, education plays a vital role in the social and
economic development of a country. No nation can succeed in achieving a
sustainable economic growth without providing a better education to its
8 Bartel, P.A. and Lichtenberg, F.R., “The Comparative Advantage of Educated
Workers in Implementing New Technology”, Review of Economics and Statistics, 69, 1987,
pp. 1-11.
9 Davis, S. and Haltiwanger, J., “Wage Dispersion within U.S. Manufacturing Plants,
1963-86”, Brookings Papers of Economic Activity, Special Issue: 115-180, 1991.
10 Mincer, J., “Human Capital, Technology, and the Wage Structure”, NBER Working
Paper No. 3581, 1991.
11 Demeulemeester J.L. & Diebolt C., “Education and Growth: What Links for Which
Policy?”, Working Papers, Nr.3, AFC, 2009.
12 Vandenbussche J., Aghion, P. & Meghir C., “Growth, Distance to Frontier and
Composition of Human Capital”, Journal of Economic Growth, 11, 2006, pp. 97-127.
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human capital13. Such an educational system promotes an on-going
economic growth, an increase in the total production, ensures an ever
larger per capita income, and improves the quality of family life.
The relationship between education and economic growth was based
on the idea that the main advantage of more schooling is that a better
educated human capital means and entails an increased level of labour
productivity. The reason for this opinion is that individuals possessing a
higher level of education are more literate and numerate, and furthermore
these people will be better trained and more competent in their future
jobs. Moreover, better educated workers can learn more quickly and will
adapt themselves more rapidly to complicated jobs and tasks. Several
countries’ authorities have discussed this issue and have concluded that
insufficient education among the human capital in the production process
is the main problem which jeopardises the economic growth of any
country.
It is clear that a limited number of educated people may affect the
economic growth negatively. However, it is not crystal clear what kind of
education should be given in schools in order to promote the economic
growth – general schooling, vocational education, or on the job training.
Another problem to be faced regards the decision to be made as to which
level of education plays a more important role on the economic growth –
elementary education, or secondary education, or higher education.
One of the main indicators that education plays an important role on
the economic growth is that developed countries with high economic
growth have good human capital with higher standards of schooling
strategies. This fact became a model for new developing countries. These
countries will possess better conditions tending to approach the levels of
developed countries if they have enough educated human capitals with
required capacities to improve their own technologies or to assimilate and
modify the existing technologies of developed countries.
The 2011 UNESCO Education for All (EFA) Global Monitoring
Report14 indicates that many low-income countries have made good
investments for their educational systems since 1999. The economic
growth of a country depends mainly on three factors:
Ozturk, I., “The Role of Education in Economic Development: A Theoretical
Perspective”, Journal of Rural Development and Administration, Volume XXXIII, No.1, 2001,
pp. 39-47.
14 EFA Global Monitoring Report, The hidden crisis: Armed conflict and education,
UNESCO Publishing, 2011.
13
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 Human capital,
 Physical capital, and
 Financial capital.
The physical capital refers to all the natural resources that a country
possesses. The financial capital refers to the power of investment that is
required to transform the physical capital into valuable goods. Finally, the
total human resources needed to supervise this overall process are called
human capital.
In this approach of new developing countries, there are two methods
for raising the productivity with better educated human capital:
 Human capital gains new skills and accomplishments which
encourages the working capacity to increase the productivity.
 Human capital will have enough capacity to improve new
approaches by using the technology to increase the productivity of other
labours.
In order to put into practice the first method, the human capital needs
more education. It means that more education develops the capacity and
quality of human capital in terms of increasing the productivity and
adapting the new technological changes. As regards the second method,
human capital is the centre of the economic development, because while
the productivity of the human capital increases, it creates new ways to
improve the productivities of other workers.
Better education and job opportunities
Individuals tend to continue their higher education because they
think that they can find better jobs and earn more as compared to other
individuals with average schooling. Moreover, this tendency to acquire
more education can also be a reason of social movement. As a result of
social movement of individuals who want to continue their higher
education, some countries or regions are interested in increasing the
population of this kind of people in their society, because this increase in
the population can affect positively the productivity, and better the quality
of jobs in the economy, and finally, it improves the economic growth of
the region.
When employers have two candidates for a position in their
companies, they will most probably choose the candidate with the highest
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qualification in terms of education and other skills. The main reason for
choosing more qualified candidates is that a better educated individual
does not need money or time or training investment on behalf of the
employer. In other words, the company does not need to show to the
employee the details of the job, or the different ways of doing the same
tasks in the working place. On the other hand, the employers will have to
explain and teach to a less educated employee every detail of the job. Most
of the employers are not willing to put up with this situation.
Moreover, it is obvious that individuals with more education have
higher incomes as compared to less educated individuals. This shows the
importance played by better education on individuals’ incomes. In fact,
the main reason why a better educated individual earns more is that
higher qualification means more productivity, hence a larger production.
In a healthy economic system, it is only natural that employees who really
produce more than others should earn more. This was one of the main
reasons why the socialist systems in Eastern Europe could not continue
their economic development. Individuals were being rewarded according
to their political positions not to their economical productivities. It means
that higher education offers the opportunity to get better jobs. This can be
considered as a microeconomic approach for the importance of education in
economic development.
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PERSPECTIVES OF THE CONTEMPORARY HOLISTIC
METHOD OF TEACHING AND LEARNING FROM THE
VIEW OF STEFAN ODOBLEJA
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Abstract: In the present article I have outlined several concepts of
accelerated learning, emphasising the parallelism of this method with the classic
ideas of Ștefan Odobleja’s “The Consonantist Psychology” The novelty of the
current school curriculum is represented by holistic learning, which is both
suggestive and accelerated. It tries to stimulate certain pleasure circuits through
which the brain can assimilate a larger quantity of knowledge, a modality which
reduces stress .This method was created in order to encourage a closer relationship
between education and current high technology.
Keywords: Autonomy in study, accelerated learning, psychological
processes in learning, discovery of one’s self.
The transmission of cultural acquisitions, as well as the disciples’
development of the yearning to possess more of them, have represented
educators’ goals since the beginning of time.
The first mathematical treatise which presents an axiomatic
presentation of geometry, based on deduction, is “Stihia”, or “Euclid’s
Elements”.
Archimedes, Euclid and Ptolemy re considered the mathematical
geniuses of the ‘golden’ century (3rd century BC). After being asked
whether geometry can be learned through more accessible methods,
Euclid answered that in its study, “there is no royal road”. For 22
centuries, geometry was studied in concordance with this monumental
work. Only at the end of the 19th century did the mathematician David
Hilbert create the first axiomatic system of geometry, a system that would
answer all the requirements of logic: it was independent, noncontradictory and complete. The system created by Euclid was only noncontradictory.
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The study of numbers, figures and geometric bodies represents
idealisations that make the study of nature, of the world we are part of,
possible.
Current primary school curricula try to harmonize abstract
knowledge of mathematics with other sciences, in order to make the
interactions between them more flexible and in order to make studying
more efficient.
The contextualization of learning through links with surrounding
reality makes learning more profound and creates a theoretical method of
study which imposes itself on studied phenomena.
The novelty of the current school curriculum is represented by holistic
learning, which is both suggestive and accelerated. It tries to stimulate
certain pleasure circuits through which the brain can assimilate a larger
quantity of knowledge, a modality which reduces stress. The methods
discovered by doctor Giorgi Lozanov have been appropriated and
developed by different research centres worldwide.
This method was created in order to encourage a closer relationship
between education and current high technology. Lozanov claims that “in
order to model the future as close as possible to the wishes of the heart, we
must revitalise learning in each of us and feel it again as a natural,
continuous, fascinating and unlimited process.”1
The basis of this technique consists in the extraction of information
from memory.
In Japan, at the Tokyo university, students of the Department of
Engineering found it easier to assimilate several mathematics courses
while listening to classical music: Bach’s Minuet in G major, followed by
Antonio Vivaldi’s ‘Seasons’. Autosuggestion enabled successful
accelerated learning experiences.
It is desirable for students to gradually become their own managers in
the process of learning, in order to achieve their own goals. Autonomy in
study grows as a person matures and requires the projection and
development of abilities, as well as reflection. Through new acquisitions
the vision upon the studied subject changes, connections are made with
other chapters and domains, the field of applicability grows considerably,
new desires to learn are generated and ultimately fulfilled.
The sustenance of psychological factors (confidence, motivation,
1 Sheila Ostender, Lynn Schroeder, Nancz Ostender, “Superlearning” (1979,
Almatera Publishing House).
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responsible attitude) in the learning process of students presents a
characteristic of a modern education.
Learning takes place through three perspectives:
a) In school
b) Individually
c) Emotionally
The accumulation of new knowledge creates a spiritual happiness and
the base through which each person advances professionally. We must
also take heed to the biological and psychological factors of the student.
Because “every statement has already been made” (Heine), I have
created, in the form of a matrix, a small comparative study between
contemporary studies and those created by predecessors, especially in
“The Consonantist Psychology” of Ștefan Odobleja.
As the Romanian doctor stated, his work is “a board of subjects, a
repertoire or a dictionary of psychology that should contain XX-XXX
volumes.”
Odobleja’s vision coincides with that of the parent of consonantism,
English doctor David Hartley (1705-1757). Psychology has evolved from
animism to materialism. It must stay in constant contact with philosophy,
with all sciences. Science is a cognitive experience. Introspection combines
itself and reciprocally completes external observation.
In the vision of accelerated In the vision of Stefan Odobleja
learning
1. Both hemispheres of the 1. Psychology must not be attributed
human brain are used.
only
to
psychologists
or
philosophers. Doctors, pedagogues,
moralists,
aestheticians,
jurists,
naturalists,
ethnographies,
physicians, chemists, are the true
practicing psychologies. Its role is to
help us. The physical (that opposes
itself to the psychological), does not
refer only to the anatomy and
histology of the brain. Each organ
and each element of the body has a
corresponding territory in the brain.
Each of them has multiple centres,
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hierarchized in the: marrow, bulb,
cerebellum, brain.
Between the brain and the
peripheral organs there is a
continuous oscillation, although the
2. Both the conscious and the brain is an amplificatory resonator
subconscious,
as
well
as of the periphery. The centre of
imagination, senses and wills are language is in the left for rightused.
handed people.
2. In order for a mental condition to
be studied in a relation, associated
and compared with its causes and
effects, we must link and compare
our mental conditions with that of
our fellowmen.
Interpsychology deals with the
study of reciprocal actions of mental
psychologies
between
them.
Interpsychologies
can
be:
a)
individual (between two isolated
individuals); b) social (between two
collectives); c) mixed (between an
individual and society).
The concept is mandatory product
of a sensorial experience.
Most of our thinking is visual: we
think in images.

3. The
emotional
amplified.
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Verbal thinking is also more visual
than auditory, because under
auditory sonorities there is always
the sense of the word, which is
is mostly visual.
61

Memory has a maximum limit
which is impossible to overpass.
The theory of the priority of will
was sustained by A. Schopenhauer
(1788-1860).
3. Pride and the feeling of force
incites activity, and an active life
produces the feeling of force, selfconfidence, bravery, self-worth, a
4. The entire body is implicated good
temperament.
Happiness
in the study process.
makes us spiritual. Freshness brings
clarity,
precision,
balance,
moderation. Confidence prepares
success, and success develops trust.
A man who aspires is in conflict
with himself: he defies his present
self, he wishes to achieve another.
4. The soul and the body have
always been considered: 1) without
any rapport between themselves
(dualism,
parallelism);
2)
Subordinated between themselves
(materialism,
animism);
3)
coordinated between themselves
(monism).
Between the physical and the
psychical, between the body and the
soul, there is a reciprocal influence,
each being, in turn, cause and effect.
5. Mental faculties are used in a Mental activity leads to diminution
way similar to a concert.
of physical activity and physical
activity leads to the diminution of
the productivity of intellectual
activity.
62

VOLUME IV, NO. 4/DECEMBER 2013

The concept is a group of images.
The image is a deposited sensation.
Thinking is memory in movement.
Imagination is the state or virtuality
of evocation. Evocation is the effect
6. New areas of the cerebral of likeness.
cortex are stimulated, reducing
losses of intellectual mobility 5. Psycho-neurology studies the
during the natural process of relationships between different
aging.
psychical functions and their
material and organic base- the
nervous system.
Reading aloud is in the detriment of
knowledge; mental lecture with the
translation of words into images is
the most efficient.

7. Mental toxins are eliminated,
inhibitions that blocked the
understanding
of
certain
phenomena
and
knowledge
disappear.

6. Large points of view are the
prerogatives of those that change
the physical and social medium.
Mathematical thinking is one of the
most simple, most pure, most
concrete and most valuable. In
mathematics we do not work only
with agreements. Each problem
contains data (that which is known)
and questions (that which is
unknown). If data is insufficient, the
problem
remains
unsolvable:
agreements do not occur.
The freshness of ideas maintains
itself through exercise. Perseverance
leads to intellectual creation.

8. The attitude during study 7. Synthesis is a sensorial process: it
must be positive, confident in takes place right at the level of
success,
optimistic
and sense, through the superposition of
EUROMENTOR JOURNAL

63

enthusiastic.
9. A state of intellectual pleasure,
an assurance, a desire are created,
leading to unlimited learning.

two images. One is actual and the
other is a prolonged image in the
course
of
being
eliminated.
Attention is the mental variety of
focalization that depends on two
factors: a) the general resources of
vital and mental energy; b) the local
deficit of energy. Philosophy is very
helpful in intellectual hygiene in
order to maintain a just intellectual
balance. Thus the damage of an
excessive specialisation can be
avoided and the disadvantages of a
culture with limited horizons can be
neutralised.

10. Memory circuits are opened
and interconnected through the
use of image, techniques and
classical music
8. Pleasure is the thermometer of
good. The adaptation of the ideal to
one’s own situation and forces stop
him from straying away from an
ideal that is situated too high.
11. The capability to read and
learn faster are developed.
9. Consonances must be used in the
idealization and ennobling of
pleasure. Praise, emulation, the
stimulation of pride and of one’s
love. Concordant pleasure must be
12. Powers of understanding are associated. The physiopathological
freed from the unconscious, state of an individual must be
intelligence grows.
sympathicotonic, of freshness and
activity, excitement and force, etc.
Stoicism reveals activism, heroism,
courage, perseverance.
10. It is necessary that affection be
13. Creativity grows also through used in the same time with
critical lectures in which mistakes intelligence.
made by authors or oneself are
found.
64

VOLUME IV, NO. 4/DECEMBER 2013

Figuration is thinking in visual
images, the spatiality of ideas. It is
an instrument
of
intellectual
creation, a way of expression and
communication of thought through
writing.
11.
Language
is
exteriorized
thinking. According to receptive
modalities there are as many
languages and ways of transmission
14. Different rhythms of lecture as there are feelings.
and listening are used in order to
avoid monotony.
12. Every feeling can be the motor of
an educational action. Until the end
of work, a person is influenced
preponderantly by the feeling that
determined the decision. It can be
amplified, completed, enriched
15. The capacities of enthusiasm through feelings that are concordant
and self-motivation are developed. with it.

13. Heuristics is the art of creation. It
is the most difficult and most
productive mental activity. In order
to create we must feel and elaborate
16. The capacity to essentialize, to to the maximum. We need intensity,
expose one’s own ideas and amplitude, time, frequency, a good
sustaining
arguments
is memory. The precocious ones are
developed.
geniuses in virtuality. During
lectures
we
must
question
everybody and everything. We must
reed with a critical spirit. We must
not accept anything as an absolute:
we must accept everything with
reservation. The idolisation of
EUROMENTOR JOURNAL
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17. The goals and interests of a masters is a great obstacle in the
student are outlined and should be way of progress
sustained.
14. We must use all of our senses to
achieve knowledge. Not only as
children, but also as adults, we must
use the lessons of things, learning
through senses. We must read a lot
and when necessary, where we can
find the details of a certain problem.
We must not minimize more than
the necessary minimum, consisting
of classes, general laws, techniques.
Latent memory is enough.
15. Students must always be excited,
pushed, encouraged. Belief in their
own forces and an optimism close to
fanaticism must be cultivated. In
order to learn, you must know how
to find links with the practical
necessities of life, the desire to evade
from mediocrity, the desire to
escape poverty, to succeed in
situations, etc.
16. The student’s interest in every
science, showing him their utility,
must be stimulated. It is necessary
to have a break after every lecture
which in reality is only a phase of
meditation and assimilation of
ideas. We must offer him models
and idealise them from real life from
his background or from books.
17. In order to learn you need to
have the desire to learn. With this
purpose we must utilise all of the
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possible methods: embarrassment of
ignorance, the satisfaction of
creating joy for one’s parents, the
ambition to become better, etc.
Creating the passion to educate
oneself, to form oneself, to teach
oneself, and direct this passion
represent roles of the teacher.
The goal of each teacher must be to
create assiduous, passionate and
trained readers.
Conclusions
Odobleja’s work is a work of synthetis with an impressive
bibliography. Odobleja advises us that in order to sustain all of the
methods that we have, we must train the new generation in study.
In mathematics, during a lecture, in a medium without inhibitions,
the scientific difficulties encountered by our forefathers can be exemplified
through the presentation of problems and their solutions from a historical
perspective.
The creation of individual portfolios brings a special benefit through
which the students becomes accustomed to ordering his individual work
with passion, giving him the liberty to choose a bibliography which today
is expansive due to the internet. We can observe a large number of books
and workbooks which have appeared in the past 20-30 years. It is
necessary to access them and use them according to general objectives as
well as the intellectual possibilities of the student.
The search of one’s own way in knowledge is realized by the use of a
rich bibliography. Reading more sources, in order to have a better
understanding, finding the proper text for the actual level of a student,
represent modalities through which he can further develop himself.
Solicitations, the state of problematization make students closer to
scientific research.
There are peoples that translate the word “savant” through “educated
student”, explaining that if a student loses his quality of student, he
automatically loses the second as well. This is the key to continuous
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learning that requires the development of abilities of self-regulation
learning.
It is sometimes affirmed that the accumulation of new knowledge by
educators is not necessary anymore and that it is sufficient for them to
have a good relationship with their students. So educators promote
lifelong learning to their students without applying it themselves! Of
course “a school is great through its teachers” (N. Iorga).
I shall conclude with the beautiful words uttered by academician S.
Marcus: “I bow down with respect and kindness in front of those teachers
and professors who live the emotion of the beginning of the school-year
and who, despite the repetitive character of the didactic exercise, do not let
themselves be overwhelmed by routine and aversion.”2
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TEACHING METHODS – LEARNING THE ROMANIAN
LANGUAGE AND LITERATURE
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Abstract: This article proposes to analize the methods that are used during
the Romanian language classes. This is about the active-participative methods
that transform the student in a real partner of education. The teachers have to give
up the classical methods in which he only dictates and the student writes down.
He sometimes becomes only a superviser of children activity.
Keywords: method, student, teacher, implication.
The Romanian language represents a fundamental subject in the
curriculum for all levels of education. For the students to be attracted by
this discipline, the teacher should use appropriate methods in order to
determine them to read, to learn how to write correctly or how to analyze
a literary text stylistically.
Generally, the methods of teaching-learning can be divided into
traditional and modern. The traditional methods focus on the teacher’s
activity, while the modern methods or active-participative methods
require higher taxonomic levels, since they involve the student in the
discovery of new knowledge through the use of prior learning, they
stimulate critical thinking or the synthesis ability.
The basic tool used by the teacher in the teaching approach is the
syllabus, which it is adapted, depending on the particularities of each
class, within the planning realized by the teacher. It is important that the
student should become a real partner in the educational process, not to be
a passive listener of the information provided by the teacher. Also, the
student can learn the rules of the group within the group activities or
he/she can argue a point of view.
Within the teaching approach, either the traditional or the modern
methods should not be overrated; the teacher must achieve a combination
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thereof, so that the student can gain information, but also express points of
view and apply the information in the daily real life. Based on these
elements, the point of view on evaluation changes as well, which is no
longer an isolated moment at the end of the class, the study unit or
chapter, but is done throughout the entire procedure, through various
methods: systematic observation, oral assessment, points in the teacher’s
class book to be added to the final grade, etc.
The learning objectives translate into taxonomies, the most important
ones, used even nowadays being those of B. S. Bloom1 and his
collaborators. He identifies six cognitive categories, with corresponding
objectives. These levels are: knowledge, comprehension, application,
analysis, synthesis and evaluation. Each level has corresponding stages of
cognitive objectives and specific verbs.
1. Knowledge involves: a. knowing the particular data; b. knowing the
ways in which such data can be processed; c. knowledge of the general
elements of a domain. Verbs specific to this level taxonomic: to quote, to
transcribe, to name, to enumerate etc.
2. Comprehension involves: a. transformation; b. interpretation; c.
transfer, and the specific verbs are: to discover, to explain, to describe, to
illustrate, to reformulate etc.
3. Application involves verbs such as: to apply, to discover, to classify, to
solve, to use etc.
4. Analyses involves: a. elements analysis; b. relationship analysis; c.
analysis of organizational principles.
Specific verbs: to analyze, to emphasize, to punctuate / point, to determine etc.
5. Synthesis involves: a. developing a personal work or defining a
concept; b. elaboration of a plan; c. derivation of abstract relations. Specific
verbs: to synthesize, to generalize, to write, to edit etc.
6. Evaluation can be based on: a. internal criteria; b. external criteria,
and the specific verbs are: to compare, to judge, to argue etc.
A man is defined by intelligence, therefore, for the student, especially
the preschool and the elementary school age student to become partner in
the approach, the teaching game is the most appropriate method, because
the game is characteristic of this age. If we refer only to the reception of
the language and communication elements, we can say that the game can
1 Bloom, Benjamin S., Taxonomy of Educational Objectives. Published by Allyn and
Bacon, Boston, MA. Copyright (c) 1984 by Pearson Education, 1956.
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help the students form proper use of language skills. They can vary their
vocabulary by learning new words and expressions or using the existing
ones in new contexts of communication.
The idea of game is generally associated with the childhood age,
although it can be a feature of any age. Through play, the children, unlike
the adults, can learn things about the surrounding world and project upon
their imaginary world, elements of the real world. An important role in
children development lies with the kindergarten, which forms them and
provides a first moment of encounter with the rules. Through the game,
the student develops socially, intellectually and emotionally, that is why
the role of the teacher for preschool and primary education is essential for
how the children will develop. They should be encouraged to express a
viewpoint, encouraged to socialize, to communicate with others, they
should be motivated. However, the children should be accustomed to
control their reactions, even in a game. Playing in pairs or by groups
develops in children the ability to work in a team, not to be individualistic
and to cooperate. By the teaching game a main activity of preschoolers
and young pupils combines with the educational process. As with any
method, the rules must be set; they should be precise and clearly
communicated. However, the frame of mind to be induced to the students
is a positive one.
The active-participative methods have great importance in activities
development, as they encourage children, each with a different pace of
development or learning. These differences should not be forgotten in
planning the approach, on the contrary they must be exploited to develop
a child’s self-esteem and develop a feeling, a positive experience towards
learning. If the student understands at a young school age that he/she can
learn by playing, he/she will be able to adapt the workloads later on.
These interactive methods stimulate students’ thinking, experiential
learning, but it is important that they promote interaction between
participants. Another advantage of this method is that it develops the
creative capacity, helping them to make certain decisions and justify them.
They cannot be used unless we adapt them to the students’ age
peculiarities, as well as to the specifics of each group of children we work
with. Such methods are demanding from the teacher’s point of view as
well, because he/she must organize the activity to perfection, so that
students should feel that they are free, that they play, but at the same time
supervised constantly and the activity should be purposeful, with a
practical finality.
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For the efficiency of the educational process, the teacher should
become a communication partner for the student, should give up the
permanent role as a transmitter and become a receiver. Sometimes, the
teacher can only supervise the student-student dialogue in groups or pairs
activities. Students can acknowledge their mistakes through dialogue,
through exercises; it is important for students to be trained in the sense of
thinking things over, not just assimilating knowledge. It’s recommended
to pass beyond the teaching by dictation and the students writing down
the information transmitted by the teacher. If the student becomes a real
partner in the teaching approach, he/she will have to pass the information
through its own thinking filter, and learning by discovery to become real.
The student can use previous acquirements for the reception of new
knowledge, as he/she can use familiar elements in order to understand
new concepts.
The traditional or complementary methods used in the teaching
approach can be found from the pre-school to the high school level, with
modifications adapted to the students’ age particularities.
The brainstorming, or differently put “an assault of ideas”, is a
method used to help children give out a lot of ideas as quickly as possible,
without initially taking into account their value. It is the simplest way to
stimulate creativity and to generate new ideas in a group. It can be
practiced orally and used to find as many solutions as possible to a
problem. It is a method used in preschoolers and young schoolchildren to
stimulate communication. It can have disinhibition role in middle school
or high school students as well, because the fear of saying something
wrong disappears.
The cluster method is another form of students’ disinhibition, but also
a form of achieving associations between words, concepts or ideas. In
preschool and young school children, it can be used not by starting from a
word or idea, but from a photo or a drawing related to the topic under
discussion. Later on, in secondary school and in high school, it can become
complex by interdisciplinary and transdisciplinary involvement.
Learning by cooperation/collaboration is a very good method to give
up the pride and the desire to be the first in favour of the team. The
method is beneficial not only for the teaching approach, but also for the
children development. Students can work together to discover a new
theme or to solve a common theme. It can be applied to projects in which
students investigate a specific theme, involving documentation, but also
sharing the roles. Students should understand that a team success is
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determined by the individual success and by the effort made by each one.
A spectacular method for the literature classes, especially, is the
“thinking hats” method, because it stimulates the students’ thinking, it
encourages personal opinions and group work. The students can exploit
their best skills, as well as the type of intelligence that is predominant.
Therefore, the teaching methods are different (the ones listed above
are just a few examples), but it depends on how the teacher manages to
combine them for the effectiveness of learning.
The effectiveness of the teaching methods depends on the method of
selecting, organizing, conducting and reporting to the situations existing
in the group/class of children to which we refer. Also, the methods must
be adapted to the needs of the educational process, but also to the
students’ age peculiarities.
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PSEUDO VIRTUAL IDENTITY - COMPUTER AND
INTERNET ADDICTION
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Abstract: People say and do things in cyberspace, things they would not do
or say in a face to face relationship. Here are more relaxed, more disinhibited and
thus more freely. This phenomenon is called the disinhibited effect. The effect may
be twofold: Sometimes people share very personal things about themself - hidden
emotions, fears, desires - or resort to unusual acts of kindness and generosity.
Keywords: Identity, identity considerations, computer dependency,
addiction virtual environment, deviant behavior.
1. Computer and Internet addiction
Relatively new landscape pretty good shape, in fact, types of
dependencies, technological dependencies are defined as non-biochemical
dependencies. This dependency can be divided into two categories:
passive dependence (watching TV) and active dependencies (computer
games, Internet1).
In general, the term Internet addiction refers to a variety of behaviors
and impulse control problems (needs, reasons, and values).
A frequent observation is the fact that, mostly, Internet addiction is
manifested in excessive use of the computer, or the Internet, using to
support other addictions.
Thus, in general, the Internet is just a medium already become
accustomed, where the individual can perform these behaviors. Internet
addiction refers to those users who use chat rooms (chat rooms) and an
interactive application in excessive, damaging relations in the real world,
which is reduced in an alarming mode. Although the proposed taxonomy
category includes the computer addiction in the Internet addiction
category, the defining element of these two dependencies is connecting
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with others. If Internet addiction is about inclusion in a very large network
of computers / users, in which you know that you are never alone, that at
any moment you can get in touch with an "else", even if then you decided
to sail in search of scientific or otherwise.
However, computer addiction can be summarized as follows:
individuals "relate" top computer does not need the presence of another
person, but the programs / games maintain their interest and activity. As
can be seen, in the first case it is a behavior aimed socialization (social
seeking behavior), while in the second case seeking behaviors (somewhat)
reward (reward seeking behavior), the most relevant example are the
computer games2.
People say and do things in cyberspace, things they would not do or
say in a face to face relationship. Here are more relaxed, more disinhibited
and thus more freely. This phenomenon is called the disinhibited effect.
The effect may be twofold: Sometimes people share very personal things
about themself - hidden emotions, fears, desires - or resort to unusual acts
of kindness and generosity, it is spontaneity benign, on the other hand,
there is a toxic disinhibition, which manifested through foul language,
tough criticism, anger, hatred and even threats by exploring sites showing
pornographic or explicit violence, places that these people would actually
visit.
From the perspective of benign, disinhibition indicates an attempt to
understand and to explore the self, to solve problems and discover new
ways of being. Toxic spontaneity is a catharsis act, an expression of needs
and desires unhealthy without a personal development goal.
Factors determining the occurrence of this effect are:
- Dissociative anonymity ("I do not know");
- Invisibility ("I can not see");
- Asynchronicity ("see you later");
- Insight ("it's all in my head");
- Dissociative imagination ("it's just a game");
- Minimizing Authority ("we are all equal");
- Personal variables;
- True constellation of personality / true self.
If personality is made up of several layers / levels, with a core or
authentic self, true, hidden under several layers of defense and more
2
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superficial parts, and that the disinhibited effect issued needs, emotions,
attributes is the deeper levels, then it can be said that this effect is
exhibited by true self? Disinhibition concept may wrongly lead us to the
conclusion that what is disinhibited is truer than inhibitory and
disinhibition functions. These functions become part as real and important
as the other's personality.
"True Self" interacts with the environment is expressed, it is not
independent of the environment: if anyone suppresses aggression in real
life, but online express both behaviors reflect important aspects of his
personality, but occurring under different conditions. If a woman is shy in
a face to face relationship, but bolder online, we can say that one of these
self-presentations is truer than the other. Both are dimensions of her way
of being, each showing a different situation. Thus, instead of thinking
about human personality to be built in "layers" in the broader external
environment, we conceive it as an intrapsychic field containing a
constellation of emotions, memories and thoughts connected with the
various settings (contexts).
Personality dynamics involves complex interactions between the
various clusters within self and in relation to the environment. Thus, we
can think about desinhibition effect as a shift to a dissociated personality
constellation "face to face" guilt, shame or anxiety can be inhibitory
characteristics of self in interpersonal relations "face to face", but not of self
online. Various means of communication are different possible forms of
self expression. They allow us to see different perspectives of the complex
that we call identity. But none of these facets is not necessarily true for
another. Cyberspace is an intrapsychic psychological extension world of
the individual. It is a psychological space that can stimulate processes of
projection, expression and transfer processes that can alter sensory
experience and may even induce a dream state.
2. Virtual environment addiction
Findings of several studies stresses that hypnotic force and the
emergence dependence for Internet and video games are much stronger
than in watching TV. Internet addiction is comparable to that generated by
the drug. Many users, especially students and youth get to spend nights
and days on the Internet, waiving any other activity, even to buy food and
even eat. The mind is stronger captivated in this fictional world, the
people feel less willing or able to lead a normal life. State of pleasure and
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power that induces the Internet world, especially for those already
addicted, easily identifiable by psychologists experienced by drug states3."
3. Causes and contributory factors of deviant behavior in virtual
environments
Deviant behavior due to virtual environments.
Deviant behavior in virtual environments are due, films and computer
games containing scenes of violence, pornographic movies. Techniques
involved: rapidly changing frame psychological methods: Stimulating the
power of emotions and instincts, messages subliminal persuasion,
manipulation.
After V. George, during computer use, the screen as the TV, inhibit
the left hemisphere and the prefrontal cortex and weakens communication
Bridge between hemispheres made by the corpus callosum. In contrast,
favors opening of the subconscious and the inclusion of images
transmitted power in its depths. These phenomena may have a lower
intensity than the TV when the computer is used, for example, typing or
may be more prominent when they are called video games or certain
locations on the Internet. In fact, aggravating factors are rapidly changing
teaching and fostering the power of emotions and instincts4.
Technical effects (rapid change of frame, etc.). Surprise, cautions and
overwhelm the mind set of the information it needs to process in a short
time and, as such, contribute to the inhibition of brain activity in neural
networks mentioned above and, therefore, the generation of cortical
dysfunction.
Strong emotions, whether those products erotic materials that
abound in the Internet world, or the fictional violence provoked by video
games, is another aggravating factor, and because they undermine and
block the activity of the left hemisphere prefrontal cortex involvement.
4. The main causes of deviant behavior
Contributing factors do not actually cause deviant behavior, being
only prerequisites for such behavior. Profile studies can synthesize a list of
factors that may promote deviant behavior:
3 Gheorghe, Virgiliu, The Effects of Televiosion on Human Mind, Prodromos Publishing
House, Bucharest, 2008.
4 Idem 3.
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- Poor socialization;
- Raising children in a predominantly noisy that inhibits reflection,
internal language;
- Harsh education, unloving parents;
- Too permissive Education;
- Poor communication between children and parents;
- Lack of time necessary to educate children;
- Reduced judgment, example for minors under 14 years;
- Children tend to imitate feature;
- Disability to relate to the surrounding reality;
- Isolation from social groups in which the person belongs;
- Social inadaptability refuge in "virtual society" such as "Second Life";
- Insufficient family education about the dangers of virtual
environments;
- From family too permissive attitude about the use of virtual
environments;
- Too harsh attitude of the family in connection with the use of virtual
environments;
- Insufficient school education on the dangers of virtual environments;
- Long time exposure a cause in the virtual environment, determining
deviant behavior;
- Peer influence.
The technical advantages of the Internet facilitate the work of those
deviant.
"How better to say, not technology, but its users abusers5"
Even in traditional libraries can be found "more or less accidentally"
materials that incite violence, pornography, etc. but to access them
requires a long time of searching, copying, duplication or dissemination
that can attract others, however discouraging to some individuals as
deviants. But through the Internet from home, dysfunctional people
benefit from advantages such as: anonymity, quick access to networked
computers around the world can immediately stop the occurrence of any
suspected contact a denunciation or research, ease of operation allowing
repeated attack with a large amount of information on the target, thereby
increasing the risk for potential victims, everything is "one key away."

5 Holmes, Leonard, You Can't Do Psychotherapy on the Net (Yet). Presentation at
American Psychological Association Convention, August 1997.
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Conclusions and proposals
Prevention of deviant behavior in virtual environments
Modern society cannot function without high technology.
With the Internet freedoms of speech and action higher even than in
the real society, the behavior of users who practically have no restrictions,
in terms of social psychology, means an accurate representation of how
people would behave if authority as social function was lax or absent.
There are many people who are not self-censors, acting deviant, pursuing
their own sometimes aberrant interests, affronting to psychological or
even physical integrity of others, especially children and young people
who are too little aware of the danger they run into virtual environments.
Internet is immediately necessary to adopt both its own deontology,
as well as a specific rule which, before all, should provide operators
compulsory identification during any data transfer, thus eliminating
anonymity and deterring offenders to transfer criminal activity from real
society to virtual environments by adapting to new technologies or
adapting new technologies to their deviant practices. Anonymity and
darkness are sought by those who commit deviant acts, illegal and have
no conscience anyway.
Media productions having a strong violent content, especially
computer games that simulate shooting with various types of weapons
should be prohibited by law.
From educational programs for schools and universities, management
of organizations, to scientific research projects and conduct space missions
all require the use of computers connected to the local network and the
Internet and when computer technology fails, there are sometimes serious
bottlenecks in human activity.
Do not also forget that no matter how technologically advanced, no
matter how virtual environments got closer to reality, Internet actually
offering but an illusory reality can never replace family and society as a
whole, with the latter achieving the healthy socialization process.
Given the "strong effects" of the two components, television and the
Internet, part of the cultural heritage is transmitted to new generations
through these means.
Deviant individuals acting freely on the Internet, who by their deeds
influence on the quality and integrity of the messages, the intensity of this
negative phenomenon is inversely proportional to the degree of protection
of information transmission.
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For users who comply with the advantage offered by the Internet is
that in any area can speak and act freely, without fear of being censored or
punished for their opinions and actions. This category of people makes
society progress. They themselves know the extent to which they can go
for their freedom does not infringe the freedom of others.
We have presented above two categories of measures: the first is
effective through rigorous short-term coercive measures and cannot be
sustainable only by sustaining and improving them. Authoritarianism
solution does not solve the essential problem of educating discernment,
but on the contrary stimulates identify ways to eliminate restrictions.
The second category of measures includes actions with sustainable
effects but still leaving place for the next generations for deviant events.
Even with this price, if meaning of the mankind becoming is the human
discernment shaping by systematically enlarging the sphere of
knowledge, educational measures within the family, the school, the
organizational environment are the only, that could guarantee assumed,
aware detoxification for an increasingly large number of individuals.
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Abstract: The intensive use of computers in office work and its associated
stressors, generate mental and physical demands regarding personnel engaged in
this activity. This paper aims to assess the most significant psycho-physiological
effects induced in a computer company and to identify direct and indirect
symptoms of visual stress, perceived by staff working in the video terminals. Also
very important are the organizational measures for the diminishing of visual
stress that must be implemented by the employers. Finally some simple methods
are summarized to reduce visual stress to be reached by every computer user.
Keywords: ergonomics, indicators of visual stress, ways to combat visual
stress.
BACKGROUND
Today information and communication technology is involved in all
areas of human activity and in this general context, office work is no
exception.
Miscellaneous equipment, more sophisticated and powerful as digital
phones, faxes, printers, copiers and scanners, personal computers and
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computer networks, graphics stations, equipment for recording and
retrieval of information and many others have completely changed the
appearance of traditional offices.
Office work and specific stressors generate intense mental and
physical effects and diseases caused by them affect the employees in this
business.
Therefore call ergonomics is absolutely necessary in order to increase
productivity, while reducing fatigue and stress, induced to the employees.
As the International Labour Organization states "Ergonomics is the
application of biological & human sciences, in conjunction with
technologies to reach a mutual accommodation between man and his
work, results being measured in efficiency indices and well being of man."
A first step in optimizing the relationship in human-machineenvironment system is to identify and assess the employee requests
generated by the equipment they operate during their current activity.
1. SOME RESULTS ON THE ASSESSMENT OF PHYSIOLOGICAL
STRESSES ARISING FROM COMPUTER USE
The experienced managers say that most management problems we
face are related to personnel, many of which are determined by aspects of
efficient operation in conjunction with providing appropriate working
conditions.
As is revealed in the literature in the context of office work, misuse of
computer generated risks to worker safety and health.
To achieve an ergonomic study on the subject we consider as
necessary the following steps:
- a set of indicators on psycho-physical effects induced by the use of
computers;
- evaluation based on these indicators of effects perceived by the
questioned staff;
- identify key indicators (those with considerable weight on
questionnaire responses);
- critical analysis of psycho-physical effects and making
recommendations to reduce them.
Using this methodology, such a study was realised on staff employed
by an independent firm, specialised on consulting services and online
communications strategy. The company's customers include organizations
and corporations operating in Romania the market and external market.
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The company operates in leased space, divided the large premises of
"open space" for creative and production departments as well as separate
offices for customer service departments and administrative personnel.
Working hours are 8 h with a lunch break of one hour for
administrative, while for production staff the program is flexible.
The set of indicators on psycho-physical stresses induced by computer
use, grouped according to physiological criteria is as follows:
- eye strain and other eye diseases;
- dizziness, rapid breathing and skin irritation;
- nervous tension, anger, fatigue, depression and sleep disorders;
- headaches and also neck, arm, shoulder, stomach and chest pains.
An anonymous character questionnaire was handed to the
administration and production staff of the company.
Responses were quantified as a percentage, in relation to the total
amount of respondents and represents stresses received by them due to
computer use.
Table 1 Percentage values of indicators on stresses arising from computer
use
N0
Indicators
Weekly time spent on computer
< 15 h
15-30 h
>30 h
1
Eye strain
27%
34%
58%
2
Headaches
18%
25%
42%
3
Dizziness
2%
7%
6%
4
Sleep disorders
11%
9%
9%
5
Back pains
22%
28%
42%
6
Neck pains
16%
22%
35%
7
Arm pains
12%
21%
32%
8
Shoulder pains
21%
19%
34%
9
Fatigue
26%
29%
52%
10
Stomach pains
10%
13%
15%
11
Skin irritation
1%
2%
1%
12
Rapid breathing
6%
4%
2%
13
Chest pains
10%
9%
9%
14
Nervous tension
22%
18%
12%
15
Anger
1%
2%
4%
16
Depression
4%
3%
2%
17
Eye diseases
2%
4%
6%
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The above data reveal the following:
- the whole extent of perceived personnel stresses increases with the
number of hours spent at the computer;
- increased frequency indicators are: eye strain, headaches, back
pain, neck pain, arm pain, shoulder pain, fatigue, stomach pain.
The computer induced stress indicators, from filled in questioners,
having the percentage of at least 10% and for what the percentage value
increases with increasing exposure time are presented in the following
histogram.
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Figure 1 Evolution of main indicators of psycho-physical effects,
depending of exposure time on the computer
Questionnaire responses highlight that eyestrain registers the highest
percentage (27%, 34% and 58% for the three intervals of exposure)
between main stress indicators and therefore has the greatest influence on
labor productivity. This is the reason further analysis will be dedicated to
the manifestations of visual stress along with some measures to reduce it.
2. VISUAL STRESS INDUCED BY COMPUTER USE
As can be seen from the data above, intensive use of computer during
working hours induces a series of employee health risks. A first
observation is that when the time spent watching video terminal exceed 30
hours/week, over 50% of users complain eye disorders.
The most common symptoms of direct visual stress observed in some
studies, are:
- ocular pressure;
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-

look focusing difficulties;
double image;
changes in color perception;
myopia.

Beyond these direct influences on vision system, scientists have
identified some symptoms can include indirect effects such as: fatigue and
nervous irritability, low visual efficiency activity, tension and pain in the
neck, shoulders and arms, back pains.
All this contributes to the registration of common errors and a low
speed range and ultimately lower overall productivity in office work.
Returning to the question of the impact of computer use on vision
must be stressed that the human visual apparatus is adapted especially for
distance vision.
Over a hundred thousand years, when they were exclusively hunters
and gatherers, but over about ten thousand years, the main occupation was
agriculture and livestock, people used mainly vision for the remote range.
Only two centuries ago, when industrial workers are becoming the
majority in the active population, human activity became involved in the
variable range vision (distant-close-up plan). In the second half of past
century with the increase of employees in office work, including those
working in or adjacent to highly dynamic field of computer science, has
become a necessity to accommodate vision to the foreground.
As a result, computer-generated visual stress in office work is an acute
physiological imbalance, which the body is trying to mitigate in a specific
way.
For many whom use the computer for a long time (more than 4 hours
per day) the most frequent problem is eyestrain.
The latter leads to lower labor productivity and also impair the ability
to focus on and to well understand their duties.
Focus vision difficulties are a consequence of inertia (backwardness)
that the human visual device displays when we need to accommodate to
near vision. The backwardness depends on the difference between the
distance at which the object is viewed (computer screen) and natural focus
distance of the viewer (which is appreciably higher).
Ergonomic comparative research in visual stress that has been to
measure the focal length of human vision using laser technology, revealed
that the eyes when watching a video terminal, focusing accuracy is lower
than if the focus is on a printed page.
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On the wide side, another concept used in assessing visual stress is
called "point of relaxation and accommodation", which is the point where
a person's eyes focus when it lacks the visual field factor capable of giving
focused attention.
If video terminal is used longer without a break the focal point of the eye
moves beyond the display and approaching the point of relaxation, found in
distant plan, which degrades perceived image on the computer screen.
Double image is due to a decrease in the ability to coordinate eyes,
with direct effect on binocular vision. It is a temporary effect but it is
useful to consult an ophthalmologist, to eliminate the possibility of other
serious neurological dysfunction.
Changes in color perception are determined by constantly monitoring
the screen for long periods, followed by switching the vision on
background. The viewer can perceive the opposite or complementary
colors that make up the background image on the screen. Although this
may be alarming, it is not dangerous and disappears after a short time.
Finally, myopia may be caused by improper visual conditions (low
light, the wrong position, permanent visual stress), or a genetic
inheritance.
When it is not genetic, myopia may be a poor way to adapt the visual
device to close plan vision. Studies have revealed that myopia increases
during periods of intense intellectual activity and decreases during the
rest of visual system.
3. SOME MEASURES FOR THE DECREASE OF VISUAL STRESS
LEVEL AND EFFECTS
So we can see the intensive computer use along the work program
generate risks for the health of employers. These impose the commercial
firms to follow first the endowments of compartments which administrate
large volumes of dates and information, with modern equipments,
designed and achieved according to the ergonomic principles.
Secondly, the executive firm leaders must introduce some
organizational measures for the decrease of employer visual stress, such as
ergonomic design of work place, suitable furniture or the assurance of the
best office microclimate.
The work places chromatic ambiance and especially the reflection
level for the decorative colors are the factors that influence the work
productivity and have an important contribution to the visual stress
decrease.
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For this point of view it is recommended:
- the choice of a light color, with a reflection coefficient greater than
60%, for the ceiling in order to increase the light in the room, and at the
same time to prevent the brilliance;
- the choice of a darker color for the floor, with a reflection coefficient
about 15-30%;
- the choice of a lighter color for the furniture, with a reflection
coefficient between 30% and 50%;
- the choice of neutral colors for computer equipments (gray or
beige).
The office furniture for computer operators place must achieve a
balanced report between comfort and functionality, and for that it is
necessarily:
- adjustable chairs in height with adjustable chair back;
- supports for legs;
- supports for computer screens with adjustable arms in order to
establish the position of screen center under the eyes level and to eliminate
parasite reflections;
- supports for documents with adjustable arms;
- mobile supports for keyboards.
The physical ambiance of the work place includes factors such light,
temperature, humidity and noise levels that must respond to specific
office equipment solicitations, as bellow:
- a light level for the computer operator offices about 400-500 lx (for
general purpose offices the recommended value is about 800-1000 lx);
- a temperature of 21-23 Celsius degrees, recommended for
intellectual work in a seating position;
- a difference between outside and inside temperatures in the warm
season not greater than 4 Celsius degrees;
- a relative air humidity level of 70% at a temperature of 22 Celsius
degrees;
- a maximum noise level of 70 db (the phone ring sound intensity is
75 db).
In addition with the ergonomic computer design and implementing
organizational protection measures there are others simple ways to reduce
visual stress to reach by every employee, practicing in front of a video
terminal.
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Blinking is a reflex act of vision device that allows the eye to rest for a
few fractions of seconds and helps clean and moisten the eye surface.
Normally, a person blinks about 15 times per minute. Blinking rate is
reduced when effort is strong and lasting through the eyes focus on details
of the near plan vision.
So after these times of maximum concentration is highly
recommended voluntary blinking repeated until no sensation of eye
irritation.
On the other hand, when we are extremely focused on work we tend
to hold our breath, which causes involuntary contraction of muscle
groups, including the composition of the visual apparatus.
Maintaining a normal rate of respiration provides relaxation of these
muscles, and helps reduce muscle tension even at eye level. In addition to
reducing visual stress accumulated by using the computer, the human
body needs breaks to relax eyes.
For example, from 10 to 10 minutes during 10 seconds is
recommended to focus the vision on a point in the background, blinking
and breathing normally.
FINAL REMARKS
Ergonomic study conducted in a computer service organization has
allowed detection of the most significant physiological effects, based on an
extensive list of indicators of psycho-physical effects caused by computer use.
On this basis, were identified a series of direct and indirect symptoms
of visual stress, perceived by staff working in the video terminals.
A computer's operating business with over 30 hours/week, for which
humans are not biologically adapted, is able to determine a range of visual
problems.
However, the importance of computer use in economic activities is
undeniable. So, the technical and organizational measures to reduce the
visual stress levels, which must be implemented by the employers, are of
great importance.
Finally were summarized also some simple methods to reduce visual
stress, available to every employee.
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THE ROLE OF CHILDHOOD IN THE DEVELOPMENT OF
THE PERSONALITY
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“The childhood never disappears from us;
it is an important place from which
all our ups and downs start.”
(George Calinescu)

Abstract: The idea of our column has deep psychological implications, meant
to reveal the importance of early education in order to develop a personality,
talking here about the one received in the family, and continued with the scientific
part given by the school. We want to say that during a man’s evolution the most
important and very difficult it is the education from the first years of life, and not
necessarily the way in which you choose to do it: even if it seems very hard
sometimes.
Keywords: childhood, child, education, personality, human ego.
About childhood and its charm, we can found thousands of written
papers in the literature. Talking about childhood is something that you
can read about in the writings for children, talking here about the most
known and loved masterpieces from the Romanian literature, and from
the Universal literature.
Childhood is “the golden age” for a human, the journey of a man on
Earth, and it is a small step for children being ready to become grownups.
In his work entitled “Genesis metaphor and meaning of culture”1
Lucia Blaga observes the ages of man watching “the stages or phases” as
“autonomous structures” or “the source of independence.”
He sees in his native village, Lancram, “the paradise of his
childhood”, and he carries this paradise with him, all his life and he will
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always speak about it, even as an adult. In the consciousness of the child,
the village, where he has grown up, is the centre of the world (axis mundi)
with its topography, with its full of mystery mythology. As a reference is
used, the description made by Cioran2: “My childhood has been Heaven
on Earth. I was born not far from Sibiu, in a Romanian mountain village:
from morning till night I was playing outside. When I had to leave it,
when I was ten, to attend classes of a high school, I had the feeling of a
major collapse… If I had had a sad childhood, I would have been happier
in my thoughts. However, I always felt, without wanting this in a
conscious way, this contrast, and a contradiction between my childhood
and everything that happened afterwards. This thing tore my inside
apart.” It is about a feeling of sadness for the lost paradise. That is why
Cioran says that there are three important places for him: Paris, Dreads
and the places around Sibiu, where he has grown up. About the place
where he has spent his childhood, Cioran has confessed, with a little time
before leaving this world, that it is so present, as if he has seen it only a
few days ago.3
Regardless the place and the way of presentation, childhood has its
unique structures, being an independent realm, with a centre in its middle,
with full sovereignty in its rulings. The above examples shed light on a
fundamental psychological truth: the childhood is more than just an age
from the whole life of a man; it is a state of mind, a time of our lives.
In the history of psychological thinking, they have developed various
theories based on empirical research, aimed to highlight that each child is
a universe, is a unique being, pure and untouched. What you offer to your
child in the affective plan from his/ her first years of life, you will found
later, in his/her behavior, whether it is a free and informal one, or on the
contrary, through repressions, frustrations, deviances such: depressions,
persecution mania, suicide attempts.
The romantic English poet, Wordsworth has already said: “a child is
the father of a grown up man,” telling through these words that the events
from childhood have a major importance in building the personality of an
adult. This statement receives from psychoanalysis and critical
illustrations typical samples .Psychic trauma from childhood, the first
reactions of children with their parents are essential data, which have to
be discovered, or brought up to light from a hidden part in order to
2
3
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understand the present reactions of the adult. Not by mistake, J.J.
Rousseau, the author of a famous pedagogy dissertation, “Emil or about
education,”4 firmly affirms that “the education given by family teaches the
child a god job, that of being human”.
Communication, love, and trust are the base of a solid construction, at
the level of personality, able to adapt in the most difficult situations of life.
1. Over the past centuries, childhood was something not very
important in a man’s life. Due to infantile amnesia, they thought that they
forgot this stage of life, because it was not very important.
The absence of retrieval traces at a level of awareness regarding
childhood, especially talking about the small childhood, was an important
argument to sustain that at that age we could not speak about an inner life
.They all thought that a child had had no emotions, feelings and he/she
was not capable of being rational.
In 1905, Sigmund Freud has shown that, until that moment, the
authors, who have tried to explain the behavior of an adult, were giving
too much attention to a part made of our ancestors’ life ( the inborn
legacy), than this part of an individual’s life: childhood. Being interested
in the infantile amnesia, Freud started to learn about the period of
childhood, and especially the little childhood, because his patients were
talking about it.
Freud’s studies led to a spectacular overthrow of situation: instead of
considering that the first years of life had no importance, and they had to
be removed from memory due to this amnesia; this period became critical
precisely because it was hidden by amnesia! For those years, talking about
the psycho-affective life of the child, it was a revolutionary gesture.
Meantime, the socio-cultural changings that had happened over the
past century, especially the dramatically changes in the family (for
example changing women role and birth controls) led to an important way
of understanding the role and the importance of psychological
development of a child.
Sigmund Freud (1856-1939), Austrian physician and psychiatrist,
affirms that the main processes of the personality development is active in
the first 18 years of life, and the basic themes of human’s life and
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fundamental reasons of human actions such: the security state, love,
accomplishment, harmony, are structured in the first five years of a child.
These early processes become, according to Freud’s opinion, decisive.
Thus, Freud has made the theory of psychosexual development of the
personality, starting from the idea that the way in which parents succeeds
in managing the sexual instincts, and a child’s aggressiveness in the first
years of life is very important for a healthy development of a personality.5
2. You can say that due to influence of modern psychology, the child
is no longer seen as an adult with no knowledge and judgment, but it is an
individual with his own mentality and with special laws, that governs the
development.
The childhood helps a new born to become an adult. It is interesting to
remember that as high as we can climb on the zoological scale, the period
of our childhood grows, three days for Guinea pigs, nine years for a
chimpanzee, twenty-five years for humans, according to American
psychologist A. Gesell Human being needs this long period because he
has to understand and to learn the complex cultural structures to which he
has to adapt .During this dynamic and very wealth period ,growth takes
place simultaneously in all areas .There are distinguished three main
stages (which teachers have already noticed): first childhood, up to the age
of three years; the second childhood, from three to six or seven years; and
third childhood that ends with puberty.
A child development is made according to a progressive
differentiation process. Weaning is one of the first psychological facts that
allows the child to realize the differentiation between his mother and a
greater awareness of reality.
With the psychomotor progress (using the hand, walking straight,
using his legs) and the verbal one (words, phrases) the universe of the
child widens, and thinking becomes more and more rigorous. At the age
of three the child discovers his own personality, which he says using
certain pronouns as I, me and opposing to the others with no real reason.
Starting from here, his acquisitions know a faster movement.
We cannot analyze the role of childhood in a personality
development, without trying to understand the child’s psychology.
Not incidentally, this discipline was born in the last century, with
Wilhelm Thierry Preyer (1841-1897) and was developed by Jean Piaget
5
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(1896-1980), Henri Wallon (1879-1962) and especially the American
psychologist, recalled above, Arnold Gesell (1880-1961).
From this perspective, the two fundamental ideas that evolve are:
1) Between the child and the adult there is a quantitative, but also
qualitative distinction; the child's world is not that of an adult in
miniature; the child is not a man who is not missing the science .The
difference is the quality as far as the child feels and understands
differently than adults.
2) The child's biological development links to his social development.
Most scientific studies of child’s development, tracked minute by
minute from birth to adolescence, are those of Gesell.
He has designed three original methods of analyses: the one of the
baby tests (which is different from psychometrics tests and they are
applied only to adults), the analysis of the film (the child is filmed through
a mirror transparent mirror) and finally, the twin method (which allows
the isolation of heredity that due to environmental influences).6
We do not intend to speak more about these child’s psychological
theories. There are contributions in literature, including the Swiss
scientist’s research, Jean Piaget, on the development of the child’s
intellect7, which entitle us to say that that normal cognitive, affective, and
volitional development of a child is achieved if this happens in a proper
socio-cultural environment.
We have to say that a personality appears in social and cultural
development of being temperamental, based on the interaction between
temperament and experience of life.
The researches have become increasingly interested in the
temperamental differences in children, when they think that the
temperament is the cornerstone for the development of their personality.
We also know that we cannot speak about a major change of
temperament throughout life, because the human nature does not change.
The temperament is an imminent structure of the individuality, it is
hereditary.
You can talk about an evolution of temperament according to age and
shaping it according to the received education. From this perspective, let
Gesell, A., The first childhood; The child from five to ten; The teen, apud. Dictionary of
Philosophy, Larousse, Bucharest, Encyclopedic Universe, 1998, p. 68.
7 Piaget, J., The birth of the child's intelligence Bucharest, Didactic and Pedagogic
Publishing, 1973.
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us imagine that 10 children, with a temperament mostly phlegmatic, are
educated in different environments, each living their childhood in a
different way.
At the age of maturity we will see ,with no doubt ,that each
personality will behave in a different manner: some of them will be more
extroverted, if the environment in which they evolved has been incentive
, and the others will be more introverted, if their environment has been an
inhibited one.
3. Thus, you may understand that the period of childhood is essential
for building the personality as a whole. Mixing (sui-generis) human’s
dynamic-energetic expression, the effector component or the instrumental
accomplishment (of human achievement through, capacities, inclinations,
skills and understanding) and the relational-value side, personality is a
specific structure, which begins to form in childhood and it is at its higher
point in youth.
During childhood, you assimilate and you recreate the human
experience, the living spaces of its tensions related to a specific biography
of individuals, but also for the social opportunities.8
The childhood, through which a man passes, is determined and
characterized as the first form of the human self .The difference between a
child and a grown up is not how small the body of the child is, but his way
of judging and wanting. The relative long period of the childhood in
humans, compared with other animals, is due to the long relative stability
of the first form of human self. As long as the human self remains in its
first form, the man is a child .Thus you can hear about late children, about
childish old men or about old men returned to their childhood, and you
cannot hear at all about childish animals or animals returned to their
childhood.
In animals, childhood depends on the functions of the body; in
humans, childhood depends on the functions of the human self.
An animal let the early age of childhood back, as soon as the functions
of its body has an entire mechanism; a man leaves the early age of
childhood as soon as he receives a new human self. In people, the humanself determines this game, and a new social medium determines a new
human-self.

8
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This exercise has deeper consequences for a child, because it
determines a metamorphosis of human self and a metamorphosis of
everything.9
The teacher, who takes care of the early education of children, will
need to take account of these differences. He will not neglect the physics
exercises, and he will not forget for a moment, that what his own wish
makes is to prevent and to lead the child’s desire for learning.
Childhood is the era of learning, but not the obliged learning,
meaning passive training, but of learning through the cultivation of the
self, meaning that we use the originality of a child .A childhood in which
we have used this approach for education, will be based on a free and
creative personality.
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Abstract: This scientific paper is intended as an overview of the visions of
Bowlby, Margaret Mahler, Melanie Klein and other authors interested in building
a theory of attachment, with direct applicability and examples taken from the
clinical area, from the psychoanalytic psychotherapy, with references to therapist patient relationship and countertransference dynamics, concepts such as
projection, projective identification, primitive and symbiotic functioning, parent child relationship and the subjective feeling of "being in the center of the
universe."
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INTRODUCTION
Bowlby was the first who spoke about attachment, linking the
biological element (corporal, "mammals", “animals") and the experienced
fact, mentally reflected. In other words, he spoke about the history of
emotional development, the link between body and mind. Bowlby started
with a medical background and his early research studies have been made
in a correctional facility for antisocial adolescents. He studied the first
links between people in groups, using these individuals that were
“counter-affective" Paradoxically, they are looking more to keep in touch,
to establish between each other particular types of relationships, "the
affective needs of such children" suggesting the tale of " The 40 thieves".


PhD., FPSE, Univerity of Bucharest / UMF Carol Davila Bucharest (ROMANIA).
UNATC Bucharest (ROMANIA).



K. Lorenz read his studies and, when talking about animals, he says
that, "as soon as they appear on this world, they want to make a
connection with a bigger and wiser animal." The question that arises: is
this an innate impulse, is it a need? Something induced by the higher
animal? Comes from within the small one? The imprinting occurs whether
or not there is a mother around. The small animal follows someone who
can provide safety and protection. The classic example, in which ducks are
given away to be raised by a “mother” hen, lead to the conclusion that this
need is innate, imprinted.
It is the same with people; they have an innate need for attachment.
The remark follows a “procession” of questions: When? What
characteristics does it have? In what does it turn along the path of life? Do
we keep looking for it in other relationships? What if this need is not met
in early childhood? Is it possible to find it in subsequent relationships and
after that, lose it? All of this influences the issues of loss, bereavement,
separation. In the 60s, analysts did not welcome Bowlby's ideas. He
claimed that not everything that happens was a fantasy, but the
experience of the very small child with those around him is significant, so
it is important not to analyze the fantasy, but the actual interaction.
Bowlby was a man who did not write easily, but he was an excellent
observer of children. Until then, about children there were writings made
only from other adults’ analysis. Bowlby, under the supervision of
Melanie Klein, and Spitz, in 1946, made observations on the new - born
babies. Ainsworth Mary said that attachment is generally human. It exists,
as a need, before the birth and immediately strengthens between mother
and the newborn - baby. Some experiments have been made - some
"strange situations" - in which the environmental conditions have been
nuanced. For example, the child stays near a person who may or may not
be the object of attachment, that person could go or could just as well stay,
the separation may be greater or less significant, are there more things to
explore or not, are there other people to explore or not?
Attachment relationship
It is innate. It is corporal – an attached being is searching for physical
closeness. The need for security is the first corporal protection connection.
The experiment with the two monkeys is well known, one made out of
iron sheet, but holding a feeding bottle, and the other one made out of fur,
but no bottle. In front of the second one the child delays the moment of
leave. On the other hand, if he senses something threatening, the baby
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goes to the fur monkey, not the one with the bottle.
The attachment relationship is being reactivated by a feeling of
dangerousness felt within, or coming from outside, in order to restore the
homeostasis of safety. It does create the feeling of security. In an
established attachment relationship (when, in the room, there is the
subject of attachment), the child can explore what is active and quiet
around him, within certain limits. Margaret Mahler takes this idea.
In an attachment relationship there is the separation protests. An
attached child behaves in a way that signifies the pain and inconvenience
regarding separation. He reacts very quickly, unlike children with
insecure attachments that are sitting quietly in their place. Explanations
vary, including biological ones, originating from the need to survive in a
given environment. The baby must be able to show signs of needs in order
to survive. Institutionalized children, staying in an amorphous state,
organize themselves in a schizoid manner (these are the mainly used
defenses).
Attachment figure has certain specificity. It cannot be replaced with a
father or grandmother figure. It remains specific even though, throughout
life, other important people emerge. This person remains specific
throughout a lifetime.There cannot be a way to consciously control the
relationship, regardless of the age when loss occurs. Loss, grief are a
procession of feelings that are the same at any age. Primary attachment
figure persists throughout life, this being the reason why one can see the
effects of rejection in the most important relationship, that between
mother and child.
Regardless of the attitude of the attachment figure of the child,
apparently we have the ability to attach even to a dragon, if he is there
first. In this category, a relationship between a child and an abusive parent
would fall, which would later lead to the establishment of a victim –
executioner type of syndrome, brilliantly exemplified in "The night
porter". It's about a girl who grows up into a Nazi camp and who
emotional binds herself to a German officer who shows her rape and
exhibitionism. She meets up with him many years later, when she was
already married. What they relive together (wearing identical clothes from
the past, reenactment of past situations) goes up to psychosis, because
emotions lived through this relationship are stronger than any other
emotions from the rest of her live.
The question remains: are we still clinging endlessly? Do our relations
have all these features? We form primitive attachments that last a long
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period of time, but these relationships change. Afterwards, we tend to
make emotional connections that sustain us, nourish us, but do not have
these features. So we are not attached to anyone? No! We attach to a
similar pattern and to our children. Life is being re-lived after a pattern,
when the attachment system reactivates. Bowlby spoke of a mental system
= an attachment system. There are two types of systems - care and
breeding – that are innate, functioning as motivations that push us in
different relationships throughout a lifetime.
Attachment system
Attachment system is reactivated when we have children. The other
two systems are not necessarily reactivated, either in the mother’s case or
in the father or grandparents’ case. Other examples are the relationships
between partners, in which this primary system reactivates, such as
abnormal mourning at the loss of a relationship that did not last long. In
some relationships, entry is realized via sexual attraction, but
subsequently, these primary systems will be reactivated, making these the
ideal situations. We can go back into a relationship, to the extent that we
are not that attached to our parents anymore. There are people who have
failed to dilute what they felt towards their parents (due to an insecure
attachment towards them) and fail to sufficiently engage in subsequent
relationships.
Bowlby speaks of unsafe attachments. Let’s take the following
example: "Everything is ok, but since giving birth, I cannot walk down the
street anymore." People under this category are usually the ones who
follow the "minimum risk" strategy, the ones who have no certainty on
which side of the road should go or those who cannot verbalize anything.
A teenager fixing her therapist with her eyes could be considered
trying "to bind her with her eyes", this being a purely visual expressivity,
an emotion less expressed in the rest of her face. Both of them sitting
motionless and looking at each other could have induced a huge sense of
sickness into the therapist. Talking about it was out of the question. At the
end of the session, the young girl affirms that "in my life, it’s like my
mother never existed." She was telling the story of a sado - masochistic
relationship. The way in which she was able to "nail anyone with her look"
was fascinating. One day, she gave her therapist a teddy bear. As if,
through identifying with the bear, she stands still, and the therapist comes
and goes. The gesture was a possibility of going further with the
relationship - a bit of a steady relationship, a very primitive form of such.
EUROMENTOR JOURNAL

105

Also, of most importance was the mother's history, as well as the
grandmother’s. The mother’s mother came from Basarabia when she was
3, and she had a very hard time finding her place. Patient's mother had a
completely absent relationship with this grandmother. The patient did not
know about her grandmother anything other than the fact that she was
“bad” and that she never spoke Romanian. The question remains: How
hard was it for the mother to learn the language and also, how did the
patient learned it?
Tragical absence – alloplastic and autoplastic capacity
Often we meet tragic absence stories that go beyond a generation. One
cannot attach to a mother who was not attached to her mother! Missing,
lost, deep insecurities – these are feelings we all go through, there are
moments of anxiety, in which we cannot attach to anything (not even of an
idea, an activity or a person to fill your soul in a time like that). Such
sensations bind to a primitive lack of some sort. Everything that we
experience after mourning is linked to this kind of primitive feelings. For a
therapist, it is hard to take in someone who underwent mourning, as it
will show signs of resistance. The patient comes to you, but you cannot
enter in his life as a substitute to make him better, because what he sends
you is a message saying that "currently, there is no room".
Louise Kaplan was the student of Margaret Mahler. Motherhood
means to receive and to hold on. This has a biological and primitive
determination at the same time. In modern cultural context, to sit, to
vegetate, and to experience symbiosis with your child is very difficult to
be lived in a narcissistic manner. Men have a tragic destiny in relation to
culture. Internalization of the primary attachment figure takes place at the
same time, both for men as well as for women. In contrast, men are
culturally forbidden to live their needs of attachment. That can be linked
to the cultural history of the father, absent in terms of child care.
Heintz Hartmann, in his 1939 book, "Psychological Self and problems of
adaptation" describes the Self as an organized and adapted function, a
primordial relationship related to organism - environment. There is an
alloplastic capacity (to meet the requirements of the environment) and an
autoplastic ability, when there are apparatus and primary innate autonomy
systems. The primary devices of Self can be: perception, intuition, thinking,
etc... It is a new system of reference, where the Ego is not a segment of the
Self, which mediates the conflict with the world, but it is there as a matrix
which, as evolution goes, becomes an organizing function.
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The concepts of environment, ambient, predictions were subsequently
developed by Melanie Klein after 1950, in reference to the theory of a
precursor of the Ego, which would be present as early as of birth. Calling
it the new - born baby’s Self would be something too conscientious.
Adlerian theory is a theory of objects, not instincts, and all that existed
until then. Importance becomes ambivalence towards the mother, towards
split objects, and towards mothers’ introjection. Melanie Klein's theory
gives little importance to mothers – they appear only as partial object and
are not introduced as being in a relationship.
MOTHER – CHILD RELATIONSHIP AT BIRTH
Every being enters into a relationship with another human being since
the time of birth? Other beings that care and nurture the new-born have a
solid representation? Yes! Melanie Klein sees in a child a baggage of
primary items and emotions, a mélange of love – mother, a baggage
projected onto the mother through a kind of "excretion" because he does
not know what to do with it. Subsequently, the mother’s answer is being
introjected, transforming it into an internal object - first, partial then as a
whole - the sum of the projections which the child takes back. This fact
leaves the mother "out", because these pulsatory feelings must be
explained in relationship with someone – it is a relational paradigm.
Children’s watchers say that the real relationship is just as important
and because the mother has her own projections and, inclusively in her
mind, internal objects are being created. This is not about lifeless fugitive
visual images, but about very emotionally invested images. This is the
reason why there is no internal object, but only an internal-object
relationship. What each one lives, from an internal affective point of view,
is very difficult to disentangle. It is hard to know if these feelings relate to
the outside object or to the inside dynamics of the one involved - "Am I
right in feeling all this?" "It seems as though whatever I said yesterday,
today is not valid anymore." All this are projections of internal-object
relations, which could somehow fracture the vivid relationship you have
with the one in front of you.
Ideal object
There is a period in a small child's life during which the
representation of his mother is a perfect one, and that is considered to be
the trigger of a wonderful affective color. And therefore the child is
wonderful, because the relationship is beautifully balanced. But as soon as
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the mother goes away, in the child’s eyes she becomes a monster. As if he
lost everything wonderful. There are two different representations of the
same person. The child can only realize that there are 2 persons. The ideal
trajectory is constant, but some people may not realize that for their entire
life. Over and over, we are looking for the game’s primitive image
modulation, recreating it and reliving it throughout all our lives. But, in
the end, we never manage to do it completely.
Object’s relationships are desires of investing objects with libido or
aggression. This definition is too small, because not all searches are related
to impulses of Self. Indulgence means a lot more than gratification of
instinctual derivatives. Object’s relationships are roleplaying relationships
between two people, with their own representations. Important is the
actual need of a relationship. Therapy is a relationship. Otherwise,
transference and countertransference is not justified. We already develop
relationship roles or responsiveness to certain roles. These are relations of
relationships (instead of relationship of objects).
Affective states are subjective experiences (liking it or not, being
conscious about it or not). The fact that they are unconscious does not
mean necessarily that they belong to the Self. They have less to do with the
“I” and more with the Self, the Self that contains all instances. If we clarify
the object, we should do something with the rest as well. Then what
would Freud's Ego and psychology literature’s Self represent? What
belongs to the Self, to objects? With what part should the patients relate
with us, therapists - Ego, Self? We, as therapists, how we relate to them? If
we believe that the Self is only Self and the object is only an object, we start
to think from a transferrential point of view: "What should I say to the
patient? That she was never loved by her mother, that she hates her, that
she seduced her father?" What should I tell a patient when I see that he
plays the seduction game on me? However, the feelings belong to the
patient. Despite flowing out of an initial relationship, with introjection
representations of objects, the feelings belong to the patient.
We discuss about a difference Self - non - Self (objects). Other's selfesteem is not only his representation, but it is him, plus all the other
representations (which are contained in therapy and gradually clarify).
Relationship is a kind of script – relationship of roleplaying, relationship
of rapports.
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The three instances
There are three instances:
- Representation of my partner coming from myself
- Representation of my Self = who I think I am
- Screenplay representation of our relationship
This is the transfer, to the extent we can use it, to the extent we can
work there. How do we observe the repeating pattern? (screenplay’s
temporal dimension). The rehearsal is the part we work with. There's
propensity to upgrade (pulsatory components, energy, satisfaction) =
"putting things in light."
Developing these relationships starts very early (from the Big – Bang
of birth). It starts to develop itself in the mind of the child (otherwise, a
very plastic mind), as early as coming into the world, perhaps before =
"interpersonal world of the baby". Standt wants to find a matrix for the
interpersonal ability of an unborn child, to infer a theory about the
continuing psychological sphere of the child. This has to be invented,
imagined, because there's no way to get into the child's mind. This puts
into the center of experience the "sense of self", a Self seen as subjective,
unique organization, penetrated by the daily social experience.
Self is equipped with:
- Corporality - unique bodily sensation, distinctly incorporated
- Initiator of actions = more physical and less as the core that
experiences feelings and creates intentions
- The Self is equipped with time, the same as with consciousness.
Subsequently, everything builds up in a theory in which, from day 1,
the Self begins structuring:
1. - A very corporal part of experiences
2. - After 2 - 3 months → when there are crucial, nodal moments,
when you notice changes. This trend continues throughout the lifetime
(unlike the Piagetian theory). It is about a kind of agent sense = the
anuclear Self, corresponding to the fact that it can communicate, have
experiences and feelings
3. – at approximately 7 - 8 months → when communication can
induce a sense of subjectivity
4. – at approximately 12 - 15 months → when elements of rebellion
occur.
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This Integrative theory posits that there are preverbal Self feelings
since birth, and even before. Thus, it describes a continuity that makes
them abandon the 'magic' words and differentiation "Object - Subject, I Myself" without anything being denied. What was not there (from
Margret Mahler, 1959) was the symbiotic. In this theory, there are two
from the beginning (and we have the examples of dialogues between the
two babies, stretching for a few hours). And yet, the phases of separation individuation (described by Margret Mahler) are very important and seen
as a great gratification.
The new-born’s Self is a simple level of conscious, to a level of
experience not yet conceptualized. Self is a non - variable model of
consciousness, a form of organization that occurs gradually (and thus,
getting us back to Hartmann). Seems there is an innate need to create
relationships (if we detach from the concept of libidinal and aggressive
energy). The need for relationship is the container. This is where Francois
Dolto enters, who said that "in the beginning there was the word" and,
therefore, the new-born has to be talked to. This is not a being that finds
herself alone in the world, but it has someone in her head, that provides
"the support" "The baby is a person" → this is what Brazelton - father of
modern pediatrics - wants to highlight and to underline that the baby
activates the attachment mechanisms of the mother.
Winnicott speaks of the "mirror stage" (idea taken from Lacane).
When a mother looks at her baby, she reflects its internal state. Watching
her, the child learns first things about himself. If the mother is depressed,
defensive, she looks at her child in a mechanical way. It receives these
feelings as severe and primitive abandonment. The concerned one may
remain affected for his entire life, because if you send such a message
when the being is so small and not getting anything back, then you do not
know how to deliver the message anymore.
Perinatal Psychotherapy comes from attachment. The signs are very
subtle. Babies do not make eye contact, although they are being touched
and felt. Haptonomy is the intrauterine discussion with the baby.
Winnicot talks about the baby who needs to be kept close, both physically
and mentally, the quality and pace of movements should not be intrusive
and present to this little guy the world and yourself, so that he can get an
idea of the others. This is where the example from nursery should enter →
the nurses, putting a name on a feeling, do nothing but to name a state
that they can sense within the baby which, for him, the feeling is
amorphous. This happens also in therapy, with adults, when putting a
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name on a certain condition = that condition sometimes reaches people,
making them feel contained. The frame is what predictably offers security.
It provides a reference, and the ability to predict the beginning and end.
Pre-Oedipus Object relationships
M. Mahler described the vision of the first 3 years of a child’s life.
The stage immediately subsequent to birth is the normal autistic
phase that lasts 3-4 months. In the first month, the main task of this step is
to ensure physiological homeostasis as close to the life inside the womb as
possible. It is an almost monadic system, when the distinction between
baby’s own existence and that of the external world does not exist. The
nature of needs is a physical one. Experiences offered by the mother are
"magical bonuses" (the word magic suggesting here the fulfillment of the
"hallucinatory wish"). Concerns of the newborn are directed towards the
inside. If the mother responds positively and appropriately to her child’s
needs and they are completely satisfied, the baby gets positive experiences
different from the negative ones, which makes him able to distinguish the
very basics of how the differences between pleased and
unpleased/inconvenienced work. There isn’t a strict, obvious investment
of an external stimulation, as the libidinal investment center on his inner
world.
What can happen if things go wrong? The excess is unpleasant as
well! Inner world produces sensations, feelings of pleasure and
displeasure. It goes to the symbiosis, due to the lack of responsiveness of
the newborn for the outside world. His perceptive ability does not
distinguish between inside and outside. There is no receptivity of the fact
that he is surrounded by other things (perceptual and neural immaturity
prevents representations).
What was considered, through the years 1940 – 1950, was that the
newborn is quite introvert (culturally supported idea). Experiments that
have started to be carried out then contradict this idea) For instance, the
new-born follows other humans with his eyes, distinguishes his mother’s
calling, smells his mother's milk) - a degree of percipience exists even
when inside the womb.
According to the idea of autism, in newborn brain there is only
hallucinatory activity = self-satisfying stimuli, an "undifferentiated
magma" related to physiological - good / bad, pleasant / unpleasant,
comfortable / uncomfortable. These ideas of M.M. correspond to phase I
of narcissism.
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Omnipotence is a primitive and vague awareness, which sustains the
feeling that the needs are met by their mere appearance. Gradually, there
is the feeling of "it's not me, it's from someone else." This feeling occurs
after 3-4 weeks since birth, in the second month of life, and marks the
beginning of the symbiotic phase, characterized by an internal
"hallucinating" life. It is characterized by a fusion with the mother - an
illusory vision of a common existence within the newborn – mother
relationship, which is one. Their bodies are not dividing. There is a
common, symbiotic, somatosensory array = LIMBO, in which the two of
them carry out their relationship. It closely resembles the amniotic sac. The
word symbiosis has to assimilate a physical and mental representation. It
is what pushes teens to an oceanic love in which everything is great,
perfect love, their relationship seemingly encompassing all of the earth,
the world defined and circumscribed by the partner and their relationship
– a relationship that seems to have been waiting since forever. There is no
perceived end to this relationship. There is no time, which produces
affective disorders at the moment of loss. It is a state after which we tend
profoundly throughout our lives (symbolized in the Bible drawings on
Voroneţ Monastery – the End resembling a maternally God + a little man
in his lap = HEAVEN is our mother's lap - a very old human
representation).
Symbiosis is heaven on earth – it’s when you meet the needs you feel,
only because you have those needs. Milk is coming right away, comfort is
restored immediately, which creates a feeling of power about something
that is ahead of myself – the “I narcissism”. There is this ability to
influence and meet my own needs. From this point the idea of SELF starts
to develop, the idea of ME. What doesn’t go well in here begins attacking
the interior structure ME – SOMEONE ELSE and brings into play some
defense mechanisms like autoimmune processes that cause scars, visible in
all subsequent structures.
It's something that continues towards normal symbiosis, up to 4-5
months of age, when a differentiation occurs. What is created is a mother infant link as invincible as a monad. The answer is immediate and totally
subjected to the child’s needs. We can talk then of a dyad, of a mother still
perceived as a partial object. In symbiosis, the idea of object, of “other”
doesn’t exist, a condition begins to define itself, but it does not exist yet.
Functions are performed in the idea that they are performed through our
own powers, (discussing conscious attitude of the nursery episode).
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Symbiosis depends on how the other may or may not come mentally and
emotionally in total relationship with the baby. There are genetic
conditions - a symbiotic harmony transmitted from one generation to
another. A mother, in order for her to be sufficiently symbiotic, she must
have passed through a sufficiently successful symbiosis herself.
If there are learned, prescribed attitudes, they are "noisy" compared to
what naturally occurs inside the mother as a response to the baby's needs.
But nevertheless, it would be the way forward if the mother has
undergone an unsuccessful symbiosis. Mothers shouldn’t be taught,
unless they do not know what to do. Often, the maternity feeling is locked
and there trying to wake up what already exists in there is a positive
thing. Sometimes, however, this is not working. An almost exclusive
relationship with the baby is useful when it is needed. Often, mothers
need someone to exempt them from doing other occupations. But not too
long, because this closeness tends to infantilize the mothers. It is necessary
to respect a "peeled" protection as the one in the womb. This is suggested
by the way the nurses treat the babies.
But what happens if the protective "peeling" was there and got lost or
never existed in the first place? There is no I, the image about the world
will never be repaired, the world is perceived between indifferent and
traumatic. Attachment ability of the person concerned will be strongly
affected, which is worse than being "emotionally flat", it can be schizoid.
The world is perceived as the enemy. "If I do not have a genuine
relationship, it can only be manipulative. Important is physical survival."

The connection of the concept of trauma

Psycho-traumatology doesn’t mean leaving only actual losses, losses
at a small age or losses due to wars. There are traumatic experiences in
itself, in a very primitive stage, for which there is no memory and is
extremely difficult to achieve in analysis. Here, the narcissism originates –
as a symbiotic hallucinatory structure - a grandiose Self, a manipulative
relationship in which others are denied as persons, and those concerned
experiencing sensations of power, they live something that, in others,
arouses indignation, denial of their own personality, in order to survive,
they build a hallucinatory symbiosis. There are worse situations, where
this cannot be built (hallucinatory - delusional decompensation).
At 3 months, the first sketch of differentiation appears, a moment that
corresponds a visible subjectivity - a pre-”I”. This phase is different and
consists of developing first tangible relationships - "the braking of the
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shell". The sensorial side is much more alert, more constant, enriching the
inner life of the child. Early stage starts at 4-5 months and continues up to
8-9 months, when the evolving stage begins. The child is happy about all
the external stimulation (what the mother is wearing, her rings and
jewelry etc.), makes motor acquisitions, has some intentionality
movements, has minimal visible curiosity to outside stimuli, initiates
exploratory behaviors, examines toys. It is a differentiation from which a
looming I, a Self, experiments early separations (eg., the mother goes out
of her child’s sight for an instance, enough as to create in his mind a trial
to depart from her arms). At this stage occurs a sort of modeling =
preference for certain positions or objects. Something preferential appears
in the way his mother is holding him, it soothes him, it stimulates him - a
pattern that is, inclusively, cognitive - a way of establishing control
behaviors, a game of “hide and seek”.
Phase beginning at around 8 months - Objectives achieved in the
relationship with his mother during the “4 - 5 months” period - the “8
months” period is important for future structures. The idea that the
mother returns is slowly entering the child’s mind, and the child
differentiates that he is other than the mother. For the little one that has a
very primitive mind, the first frustrations appear. Tolerance capability is
slowly maturing, while developing perceptual processes and
representation processes, which is happening in as far as the mother
herself can afford to get out of a symbiotic relationship and afford to live
emotionally other experiences. In addition, what the baby lives diversifies
- muscle tension, need of other movements, not just the ones for
breastfeeding. Other frustrations occur, leading to the first differentiated
minds. It is not a good thing if the mother manages to keep the symbiosis,
because the baby does not realize that things no longer happen
automatically and the seeds of the idea of "me" and "other" cannot be
constituted. Importantly, the wait mustn’t be too long, in order not to be
traumatic. But still, the expectation is good, for bringing the idea of an
internal object in relationship with a Self.
If this periods exist, there appears the idea that satisfaction is made by
someone else and that this “someone else” may be a representation of the
"My skin is not our skin! My skin, for five minutes, can feel cold and wet,
so is my skin!" Then the baby is changed and this is the work of someone
else, which becomes an internal representation of a partial object.
Cleavage between good and evil occurs. The baby takes with him just
some of this revelation - the “good mother” structures that make him
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happy. If he is not changed in time, she is bad, because it frustrates him
through her absence and it forms another inner representation → Ego, a
frustrated Self + a relationship. All this leads to anger, desire to destroy,
leads to the idea of eating the bosom, accompanied by anxiety that he
might be destroyed. It creates a SELF – OTHER type of relationship
(internalized attitudes according to the child’s own desires). Relationships
evolve.
The child initiates behaviors that aim to bring to the inside and to the
outside the good relationship, the desire to restore the relationship with
the “positive object”. Relation with the “bad object” is hard to tolerate. If it
fails, it decreases the potential for the two images to overlap and
potentiate each other. Constancy is the idea that the little one can recover
and that the potential is there, a very important concept for Margaret
Mahler. The road from autism to individuation (the second birth) the
development of constancy is the most important = the ability to stop
toggling between these two partial relations.
Borderline personalities cannot get the “internal object” relationship
and “consistency” at the same time. These personalities remain dependent
on unstable relationships, idealized and somewhat symbiotic, which are
seen completely good or completely bad. Separation anxiety is threatening
life, which brings out dangerous behaviors in order to bring the person
into an idealized, perfect, absolute relation (suicide, manipulation, heteroaggression, despair). If things fail, the person concerned reaches the point
of depression = loss of the expectancy of ever finding the good internal
object – as an internal death - a very primitive abandonment.
THE EXPERIMENTATION PHASE
The experimentation phase has, as a marking point, the physical
movement (on all fours). It takes up to a year and a half and it has two
major phases: the early and the proper one. It starts with the walking
ability, the ability to manage standing on two feet, with having an obvious
interest (grabbing, researching). The differentiation from the mother is
most important, the growth, the self-apparatus development (perceptual
sensitivity and motor sensitivity) in close proximity to the mother.
Home-base
Home base is the basis for all future developments and contributes to
emotional refueling. It's about engaging in independent explorations, with
a behavior of returning to the mother, to verify that she is there.
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Separation anxiety is short, but visible. The movement ability is more
effective. It is what is called a "love affair with the world"; we see an
absolute hyper excitability and sleep disorders. But the world can be
conquered (all parents have the tendency to place all expensive things on
higher shelves!). When the mother can contain this stage, the excitement is
at its maximum, being about a normal narcissism (after the primary one),
an early form of self-esteem, respect for their own person, strengthening
what previously only appeared incipient. The child perceives himself as
separate from the mother, he can remove himself, she can disappear
visibly. There are periods of separation anxiety violently felt. The
constancy of the object means the constancy of another one. In the absence
of the mother there is another affective tonus, “in the key below the stave
emotional” = the desire and nostalgia for the mother.
The relationship with the mother
There are moments of experimentation. He is sure of the good
relationship moments and a little threatened by negative feelings. That
makes him invest in his own passive definition of himself, as a person
with curiosities, aggression, possibility to move. He is able to know the
world through his own perceptions. There are good representations of the
good object and a Self strong enough to go into research expedition. There
are certain cues of time, though, through hazards’ and limits’ ignorance,
the world seems supportive and he is strong. He is a "healthy narcissist", a
kind of a “lovely dictator” that lives on top of the world and for whom
everything is possible. Fear, danger, limits, protection are all someone
else's job. For him, what is happening now is a love story with the world.
If he made it through the earlier stages, if from the symbiotic phase he
acquired the primary narcissism, everything is all good. Now, in addition,
there is the possibility of activism and the idea that separation is possible.
The separation has two simultaneous axes. One of development, of
the acquisition of autonomy (which includes intra-psychic evolution,
including the emotional one) and the disengagement from the mother =
separation, detachment. It is important the degree to which the mother
tolerates the love story with the world, meaning that if she herself has
things destroyed, the deed itself is harder to tolerate. From the point of
view of the child, it is the phase of boundaries, in reality and in the mind,
his personal experience related to his own capabilities and inabilities. If
this step is not well crossed over, later the personal limit feeling will not
appear. The mother’s anxiety plus how she herself went through this
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phase is important (to be able – to not be able; to have a little pain, as a
bodily limit). This marks the entry into the next phase in which the
relationship "on top of the world" exists, but it is also questioned. It is
accompanied by anxiety. This is important in the structure of the mind.
Raprochement stage
Between 16 and 24 months is the rapprochement stage. What rejoins
the internal mental picture and is important is the mother, as something
that can be lost. A hesitation appears, a fear: the world is not kind entirely.
He must ensure that the mother is there to turn to, to convince himself that
she is seeing him, that she is a part of his surroundings. If he does not get
what he is looking for, he cries, he clings to his mother's lap, he throws
himself on the ground making a fuss. It is a balance between omnipotence
and the desire to be comforted, held, without recognizing the need for this
endearment (when the mother wants it, he does not really want it). The
feeling of loss (the idea that he could lose the object of support) reappears.
What if he can leave and the mother can be removed! How much? If he
has the ability, aggressiveness, why would he not imagine that she has
them as well? We do one thing, and the other, the both of us. This
produces anxiety because there little one is no longer on the top of the
world.
There is a clear ambivalence (permanent search of the mother, but also
a very intense rejection). It is a time of great crisis, in which it is important
to tolerate the ambivalence. Sometimes it requires humor. An ability to not
see things in black and white and to tolerate the distance and aggression is
being played. Refusal, removal, disobedience, stubbornness, a desire to
always have his way (practicing active will) depend on the mother's
ability to tolerate them, to the extent to which she is available or not for
the return of the child. The cycle of aggressiveness is this: the child goes
away to play with other children, the mother is anxious; she calls after
him. She can go to take him from there or stay and let him mind his own
business. When he returns, she receives him badly and sends him back
again to the children because she cannot contain her own anger that she
was left, she cannot exercise the ability to receive him.
Intolerable misunderstandings can occur. Usually, the victory is of the
older person, but for the child it is as a doubt for his own Self: It is ok to
live my aggressiveness? Is there anyone who will not respond me
aggressively to my own aggressiveness and so that I can live happily a
certain amount of aggressiveness? If things are not rearranged, that person
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will structure borderline, because again the chance to reintegrate the good
object – the bad object is missed. Ambivalence is not being tolerated. A
cohesive Self is not being kept, when desires and impulses are so
contradictory. It lasts up to 2 to 2.5 years (in the opinion of Margaret
Mahler). Keeping the constancy is again under doubt, this time lasting for
a lifetime. Here would fit the example of the mother who she herself has
not internalized a good relationship with the child, but a bad one. I wasn’t
able to have a good relationship with him, she gives him away, but she
keeps a perfect room (out of the desire to not destroy him unconsciously).
The proper individuation
The primitive relationship patterns remain unconscious and will
refresh, as an affective need. That makes us choose an analytic therapy.
Although we find in life other ways of emotional satisfaction, we tend to
refresh those ways of unconsciously primitively satisfying the desires.
That is something good for us, but excruciating in current relationships
(because something unsatisfied is repeated that cannot be changed).
Living this bi-trend drops towards the age of 2 and this is the proper
individuation = the rapprochement’s last phase = getting an optimal
distance in terms of empowering the child, and also in distancing from the
mother. The following are obtained:
- strengthening the constancy of the object;
- increased relationship comfort and in the absence of the mother;
- supporting the separation;
- confidence in the constancy;
- internalized image of the mother;
- transitional objects.
Both he and his mother see themselves as separate beings = "I’m on
my own and I’ll go to other worlds." The child is able to establish
relationships also with substitute-people towards the age of 2.5 to 3.
To make the transition to the internal world of the child, we will call
him human from now on. If we are in Melanie Klein's theory, the
constancy of the object occurs when the transition from the schizo- paraposition to the depressive position takes place. By the end of the
rapprochement phase everything occurs around internalization in a schizo
- para pattern: internal objects and the Self are experienced as good or bad,
in relation to the needs of Self. I have around me only absolute friends or
persecutors, according to how much they satisfy my desires or not.
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Consequently, I - they do not stand alone. I need games to see if I can
come back in mother's lap. And when I found it again, it seems it’s not so
wonderful anymore, and I feel again like I miss playing with X. The
brightness of this link is being lost. It is better and worse! Loneliness,
nostalgia, some loss, freedom, safety are being experienced. This all relates
to constancy and individuality.
Margaret Mahler speaks of depression and specific anxieties, about
the idea of guilt towards the moment when I wanted an object that did not
satisfy me. It is a sadness related to the loss of his own omnipotence, the
child begins to have empathy.
SYMBIOSIS - ATTACHMENT – OMNIPOTENCE - ILLUSION
What specific part of us offers through frame a real constancy? The
frame is a criterion without which an update of a relationship would not
be possible. If you want too much to please the patient (in the idea of
being a perfect mother), you produce a chaos hard to tolerate including for
yourself. Eventually, you may become a leaving mother, if the concerned
person has in him the need to relive a relationship with a mother who,
when you search her, she is not there. You, as a therapist, you must feel
comfortable in the constancy determined by yourself. Otherwise,
something from during the rapprochement is being played out, in which
the distances are not clear. This may determine in the therapist acting outs
as well.
The framework ensures repeatability to be able to do something with
it, in order to fix it (what relates to constancy and experimentation). As a
therapist you need to tolerate well your own aggressiveness and your own
distance, as the symbiotic needs of the patient are extremely seductive.
When you feel them it is great. Affectively, I feel what the patient wants
from me. If I actually satisfy his symbiotic need, in symbolical ways I do
not realize, the feeling is one of stillness, in which a question after another
and an answer after another follow. This can also be nice, but it also limits
you to listen authentically, it is a kind of "hearing on request". Often we
realize this after we enter this acting-out. If you enter acts without
realizing it, you lose areas in which you can establish optimal
relationships. Ideally, you should be able to respond emotionally, without
entering the direct gratification of those requests. And after a period of
responses, you should be able to create a crisis of conscience, to find out
what is there.
This includes examples of patients who come to therapy on their
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parents’ money – that means working for differentiation whose condition
is from the start that of remaining undifferentiating. A rigid face gesture
can be very aggressive or may be the gestures that fears. If the patient is
still acting like a child who still demands, it means that there was once
something. At the age of a year and a half the constancy of the object
appears - in certain time limits. Then, the child can no longer contain his
anxiety, anger.
The role of the father was reshaped by the technological evolution. In
the past, he entered as identification model in adolescence. Sometimes,
mothers who left their baby in the care of the father subsequently rejected
their husband, perhaps as a need for her to maintain the new homeostasis
established between her and the baby. That kind of feeling (of initial
anesthesia) appears after bereavement. There are situations in which the
loss did not occur at a loss level, but at a symbolic level and long ago.
What we see then is disturbance in the process of separation, people who
function, but do not feel anything. Or people who do not need to process
the separation, as a different fact from a labor of mourning. The reason
may be that the relationship did not exist or the symbolic separation was a
long time ago. Mourning is influenced by the type of the relationship.
Cultural norms also overlap, in the context of experiences that the others
expect from the concerned person. Examples of this type may be the
battered women that solve their grief by denying their pain and denying
all they felt for the husband.
When someone describes repeatedly and obstinately a set of attitudes
towards someone else, we must think that it is the opposite, because
exactly that opposite is unbearable (the widow who describes her husband
with very many invectives, but underneath that she may have loved him
enormously). Separations in therapies never occur smoothly. They may be
negated or accompanied by a massive idealization of the therapist. There
are parents (mothers) who send their children in therapy and feel secure
because of that, because they feel in themselves an aggression that could
harm the baby. The absent mother is idealized, only the good object is
projected onto her, while the remaining mother is at the “receiving end” of
hostility and aggressiveness.
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Abstract: „This paper aims to customize nuanced reasoning regarding
mental illness diagnosis made by DSM IV TR, respectively DSM V, related to the
necessity of hierarchy and objectification of the diagnostic criteria in psychiatry,
in order to increase the validity of the diagnostic act (hence, the prognosis). More
than that, it aims to acquire a quantifiable possibility in identification of the
minimum differential threshold.”
Keywords: psychoanalysis, mental ilness, diagnosis, psychiatric criteria,
melancholy, alpha function, beta elements.
The concept of predictability in the M – valence logic
Aspects of identity and indiscernible states
Applicability to support diagnosis in psychiatry
In the binary logic of each of the two states '0 'and '1' there is only one
inversion taking place. The inversion of '0' is '1' and the inversion of '1' is
‘0’. This does not happen, of course, in the non-binary logic. An arithmetic
approach of inversion in a M-valence logic is given by the following
formula:
x = (m - 1) - y, where y is the baseline and x is obtained by inversion of y.
The ternary logic, there are three states, which we call "0", "1" and "2".
The inversion state "0" may be "1" or "2". The most useful is the inversion
that can be reversed. For example, the inversion of "0" may be "2" and the
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inversion of "2" may be "0". In this case, the only one remaining is "1", to be
its own inversion.
Inversion of the signal a = [0 1 2] will have the a_prime = [2 1 0]. The
inversion of a_prim is a_second = [0 1 2]. Another ternary inversion is
when '0' is inverted to '1', '1' is reversed to '2' and '2' to '0'. Ternary signal a
= [0 1 2] will have the inversion a_prim = [1 2 0 ]. The inversion of a_prim
is a_second = [2 0 1] and the inversion of a_second is a_third = [0 1 2].
(From References 1)
What is impressive about this theory, from a psychodynamic
psychiatry perspective, and reminiscent to the interpretation from
psychoanalysis is the following fact: an interpretation which serves as
literacy is not equivalent to the absolute truth (bivalent logic that we
routinely use refers to absolute truth and absolutely false). It is rather
what we call saturated or supersaturated interpretation and, at some level,
can be likened to the truth necessary to the transformation process that
occurs in the patient, meaning the alphabetization.
If we go ahead on the parallel between mathematics and the
interpretation, then the mathematician Moisil is helpful, because often, in
the analytical interpretation the patient’s need, the role of alphabetization
comes after a long string of truths more or less necessary, or, as they are
called , "sample" interpretations. Mathematically said, "interpretation of
evidence" can only be part of a process, similar to a vague aggregate, a
fuzzy-set. And yet, there is something very important when working with
the patient – part of the ability to use our mind "while the enemy shoots at
us", comes from the internal capacity to tolerate uncertainty because the
analytical process can be likened, up to a point, with a vague aggregate,
with no absolute values.
The existence of multiple values allows building a logic of nuanced
reasoning, fact which, in the process of interpretation, is designed to
unlock the alpha function. We go, along with our patients, through
different values of false and truth, in search of the necessary truth and
falsity, because, if the interpretation can be seen as the truth value, then
the false value should have a well-established place in the mind of the
analyst.
Usually, patients come to us with requests like "I want to find myself",
"I want to know more about me." At a first glance, these requests seem to
relate to the values of truth, but it can happen that false values constitute,
in fact, the problematic aspect of their existence (!).
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The existence of multiple values allows building a nuanced logical
reasoning.
The abstraction system is placed, from Bion’s point of view, at the
base of the scientific deductive system. Before an emotional experience can
be used as a model, which means part of the process of learning from
experience, its sensory data must be transformed into alpha elements in
order to be stored and made available for abstraction. Creating a model
during experience is in relation to the necessary model of this experience.
And here, again, we meet the term “necessary”. The role of interpretation
is to create the necessary, where it does not exist, to help the literacy
process, without which learning from experience would be impossible.
And all this are possible by exiting a bivalent logic and going towards an
evolution of logic with infinite values, the logic that can be tolerated by the
patient's psyche. We use this term in the mathematical sense of the word,
not the cognitive one.
This paper aims to customize nuanced reasoning regarding mental
illness diagnosis by DSM IV TR, respectively DSM V, related to the
necessity of hierarchy and objectification of the diagnostic criteria in
psychiatry, in order to increase the validity of the diagnostic act (hence,
the prognosis). More than that, it aims to acquire a quantifiable possibility
in identification of the minimum differential threshold. From this point of
view, in the area of psychiatry, a pivotal importance is assumed by the
Lukasiewicz logical - mathematical theory and the concepts of simulation,
dissimulation, clinical misjudgment, common property / disjoint
properties, from which you can make diagnostic criteria, those
"Procustiene beds" that are the basis of the 5/9 type of criterion, for the
inclusion of certain psychiatric patients in a certain diagnosis cluster.
This is evident both in the area of personality disorders, as well as in
the wide range of psychotic disorders or emotional spectrum. From the
classic descriptions of the depressed patients up to the DSM IV criteria
there is a quantifiable difference, based on the “we consider individuals as
belonging to this category if and only if they present x common criteria
and also specific to that particular diagnostic cluster” type of logic. It is
certain that individuals falling within a given diagnosis have many other
distinct properties, non – common, that make them individual and
particular, but those properties are what ensure their uniqueness and
specialty / specificity in the psychological sense of the word and of which,
primarily, psychotherapy is dealing with.
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Sometimes, in Psychiatry, at an attempt of explaining the diagnostic
patterns that could prove too thorough, the distinct, the different is
overlooked and the overzealous wish to define as many diagnostic criteria
as possible, in order to easily manage evidence-based medicine aspects,
spreads.
In a symbolic manner, the diagnosis act can be defined, at the edge, by
the logical – mathematical statement "if and only if". This means
equivalence, double implication. For demonstration, the two conditions
must be simultaneously satisfied. The first arrow, the implication from left
to right, represents the necessity, while the reciprocity (the implication
from right to left) is the sufficiency. This principle of Logic is applied
every time we issue a specific diagnosis. Necessity is the act through
which a diagnosis (evidence-based medicine criteria such as “if the patient
has in common with what the specialized literature describes as the
qualifications a1, a2, ..., an, then he is diagnosed under the cluster X”),
while sufficiency expresses judgment by which the doctor decides that, in
accordance with criteria / properties the patient in question has in
common with the profile described as representative of the diagnosis, they
are sufficient to rule out other possible adjacent diagnosis. In other words,
it is the medical application of the algorithm by which, after or in parallel
with the establishment of the primary diagnosis, the clinician goes, from
memory, through the steps of differential diagnosis.
The fact itself is available for clinical cases covering a broad range of
psychiatric diagnosis, trying to operate with concepts such as traits /
princeps criteria for a particular diagnostic, features / properties / criteria
that are necessary in guiding differential diagnosis.
The point becomes even more important in the current context, in
which Psychiatry has undergone two disjunctive stages. The first one
started from Henri Ey and Esquirol, in which the psychiatric patient was
presented in monomorphic and indiscriminate manner and up to the
quantification of DSM IV TR and ICD X. Unfortunately, the risk of
reaching an extreme caricature, in which the psyche is exclusively
quantifiable and Psychiatry becomes devoid of its fundamental
instruments (more precisely, to provide vision), an extreme in which love
risks to become a coded disorder, currently there is the desire of relaxation
of the criteria that deal with a specific diagnosis in the area of psychiatry.
That fact, in itself, is important in the context of the evolution of
psychiatric diagnosis in longitudinal perspective. The psychiatric
diagnosis undergoes variables, all the way from the concepts of logic, to
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which we currently refer to, saying that, over the years, that property (of
the patient in question) that makes him "join" / “receive” a specific
diagnosis and to differentiate themselves from other adjacent properties,
changes. We talk about the "migration" of a particular patient from the
affective spectrum towards the flattening pole or from the depressive
register towards the extreme psychotic continuum.
In the realm of psychoanalysis, we often hear phrases like: "You need
to give the analyzed patient the interpretation he needs", "You must wait
until he is ready to receive your interpretation" or "You have to realize
what comes from within you and what comes from the other". Simple,
isn’t it? It goes without saying? I wouldn’t say that. The famous
explanation: "That's going to happen after many years of personal
analysis" is, in these situations, a "ready-made" construction. The danger
that lurks behind these constructions is that it is directed towards a certain
superficiality of young professionals that are still in the process of
formation.
Bion once said: "As a general, you do not have to be highly intelligent,
but you have to be able to use the mind that you have been endowed with,
while the enemy shoots at you". Not as dramatic as it sounds, but I think
most psychoanalysts know what means to give an interpretation in front
of a patient. When you try it, neither the patient nor the therapist does not
suffer of what we call, loosely, a "nervous breakdown", but they survive.
And if that happens, it means that both will be stronger, mentally
speaking, after this experience. The writer Bagehot says: "Strong people
are attracted to powerful ideas and powerful ideas attract powerful people
and increase their power." In psychoanalysis, two people have the courage
to ask questions about what they forgot, and what they do not know and,
at the same time, must be able to live in the present. The result is that they
become more powerful!
And the whole process by which both become stronger can be named,
as Bion said, alphabetization process. Alpha function, as basic definition,
operates on sensory and emotionally impressions that the patient is
conscious of, whatever they may be. As long as the alpha function
succeeds, alpha elements will be produced and these elements are suitable
for storage and to meet the requirements of the thoughts within the
dreams. If alpha function is inoperative, sensory impressions that the
patient is aware of and emotions that he lives will remain unchanged.
Bion calls them beta elements. As oppose to the alpha elements, beta
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elements will not be felt as phenomena, but things themselves. Similarly,
emotions represent objects of the senses.
It is said that, through the process of interpretation, the analyst
supports alphabetization function of the patient, and even in some cases
replace the literacy function.
The above statements, made in the area of bionian psycho-analytics
are worth validate by using mathematics, carefully acknowledging the
risk of falling into the trap of rationalization.
Particularization in the area of handling various psychiatric
pathologies
Manipulation limits - between logical and moral
One of the key dimensions of discussion is the nature of the
phenomenon of manipulation, in its dimension of conscious or
unconscious. In principle, the term manipulation involves a phenomenon
made conscious and with the definite intention to obtain something. In
psychological terminology, there are variations of the unconscious
manipulation situations in which the word refers to an unconscious
phenomenon, meaning that not even the one who applies the
manipulation is aware of what he does.
Another issue is that the subject carries a negative connotation.
Manipulation is commonly associated with the idea that it is a negative
phenomenon, something that cannot result in anything else than an
unfavorable outcome. There are times when people can be manipulated to
do something good in their own interests or the interests of another.
From the same great terminological area comes the phenomenon of
projective identification. This would mean that X wants Y to behave in a
certain way, which is characteristic of X, himself. Accordingly, through an
unconscious mechanism (in this case) X projected on Y that part of himself
in which Y is able to identify. He will act accordingly, as the behavior in
question is generated from within his being.
From a logical perspective, the paradox is as follows: manipulation is
a conscious phenomenon (in the sense of conscious product). But for the
other / others, to which it applies, it works in unconscious manner. The
question remains, from the same logical perspective – can we manipulate
someone to do something in a functioning area where the operation itself
is not found within anything? More precisely, can the action be made on...
anything? If the one producing the phenomenon of manipulation doesn’t
feel in the one being manipulated the germinating potential of committing
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such acts / behaviors, the said manipulation will operate as a
phenomenon?
From a moral perspective, a procession of uncertainty about the
boundaries of the ego will be left behind. When two people interact in this
process of manipulation, a certain resonance from unconscious to
unconscious (without which the mechanism would not activate)
automatically comes into play, in which the ego boundaries are lost,
becoming more tortuous and confusing, especially of the one who is
trapped in the manipulation game (it is a fragile structure, more
vulnerable, less contoured). There is still a question regarding the
connection between the phenomenon and the existence of a perverse
manipulation. Psychoanalytic, this dynamic cannot be questioned. In the
moral sense, the outcome / goal of the manipulation prevails. If goals are
constructive, morality is a priori established.
Defense mechanisms mobilized before affects
It is well known, from psychopathology, that there is a classification
of affects in normal and pathological. To illustrate the various defense
mechanisms of pathology, we take into account:
- Innocence and pain, through working or processing in contrary, can
lead to aggression and even cruelty.
- Care may cause a conduct of delay.
- Worship involves idealization,
- Shame -> discharge
- Aversion -> acting, emphasizing the importance of escaping internal
reality into external reality. Anger can induce denial, sadness, guilt.
Tearing awakens a wide range of reactions: missing, hurting, denial,
sublimation, escapism. Resentment emphasizes denial and projection.
Envy can induce denial and devaluation or, conversely, self-assertion,
increased auto-observation. Jealousy leads to denial, projection,
detachment. Joy can follow mirror responses: not to allow, prohibit,
sublimate. Upbeat could lead to depression, sadness, guilt. Dedication
stirs sustainability and continuous support. Why would anyone need to
defend themselves of tenderness or joy? This occurs when the emotions in
question are in excess.
About Melancholia
There is affection and defense, manic mechanisms and narcissistic
defenses, of which the first are sustainable and can reach older ages.
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Behind obsession there is depression, at which point, a therapeutic
recognition like "Yes, you're sick!" can be life-saving. In metaphorical level
there is the unlocking of transition to act, releasing the hurt hope. Thus, a
glance becomes equivalent to Giving Life. In major depression we talk
about unreal and non – existence, of death within, which is something
else, placed in a different level, than the dichotomy DEAD / ALIVE. Such
a patient can laugh in excess to keep himself alive, while the inside is
empty. One can laugh in excess as an attempt to recombine fragments, by
containing them into someone else.
Denial takes many forms. Severe obsessiveness, beyond the neurotic
"armor", assumes a pulsating vein, a melancholic depression, a suicidal
tendency, psychotic in extremis, as a means of living. In this register, of
major depressive episodes with melancholic phenomena, we speak of a
self- indetermination, a loss of meaning, a form of interior death with no
access to the representation. One such patient, when laughing, he makes it
in order to keep himself alive. It is an early pathology with reference to the
mirror within the meaning of the word eminescian. This is an internal
death (other than suicide), an inability to live in yourself. There are those
clinical situations in which suicidal instinct / certain drive puts the one in
question in multiple boundary conditions, in a short time.
In a complementary manner, the therapist can be born with a desire to
fill the patient more than the patient has that need, himself. Because,
inside the patient there is emptiness, void. His energy is invested in his
own story (unknown to others and, more dramatically, unknown to
himself), so the person in question no longer has energy and emotional
space for relationship with the others, for anything else as a matter of fact.
Melancholy erodes the mind, body and inter-personality, having the
extreme value that what comes out is considered toxic.
Counter - depression circumstances that may be used in such
situations
 desperate efforts of the therapist to determine, within the
patients (at any price), any reaction
 psychotropic medication
 refer to the physicality triad: somaticbody / psychotic body
/ hysterical body
 going from melancholy to its reversal,namely paranoia
Cruel melancholy involves being cruel to yourself in a quasipermanent state. A chaotic decision-making. If awareness raises and it
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leads to pulsating ruminations it is even more hard to do a psychoanalytic
work because such patients cannot wait to feel guilty for something, so
that self-destruction can overcome.
If I had to finish this article with a parable, Sleeping Beauty would be
the best example – she is the unfortunate princess receiving a death wish.
Going to a sleeping state is a symbolic death, while kissing Prince
Charming is a symbol in itself, a metaphor that the possibility to move
beyond the thickets and to put something holy within the adored
melancholy being is real. (metaphor constructed by analyst Rodica Matei).
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